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Abstract
Title of Memoir:

The provision of the basic classroom teaching aedining
resources in Zimbabwe primary schools and theiragbnship with
the Grade 6 pupil’'s achievements in the SACMEQ Hioject.

The objective of the study was to assess the clsaimgthe availability of the basic
teaching and learning provisions in Zimbabwe Primschools and establish how
these resources were related to the pupil’s achienés in the SACMEQ Il Project.
The following major research questions were explonethis study;

* How are the educational provisions funded in Zimvioadin schools? What
roles are played by the state and the communities?

* What are the Ministry’s benchmarks for resourcevigions?

* What is the percentage of the Grade 6 pupils whetogechools that meet
the Ministry’s benchmark provisions?

» Have the provision of teaching and learning resesiromproved since
SACMEQ | in 1995 and SACMEQ IIl in 20077

* What are the variations between provinces and wighdvinces in 2007 on
teaching and learning resources?

* Have Zimbabwe schools’ achievements improved fré&x@ MEQ | (1995)
to SACMEQ Il in 2007.

« How did the Zimbabwean Grade 6 pupils perform inadteg and
Mathematics when compared to the other SACMEQ Ntiesin 200772

* Was there any relationship between the pupils’ @aent outcomes on
Reading and Mathematics in the SACMEQ tests angbttbeision of these
basic teaching and learning resources in 2007?

The results of this study indicated that there wpreblems in the provision of

teaching and learning resources in the Zimbabweagmw schools. The resource levels
had decreased since SACMEQ | survey in 1995. Theisiy's set benchmark

standards in the provision of the resources wetebeing achieved. The resources
were also not equitably distributed among and wittiie Provinces. The pupils’

Reading and Mathematics achievements were founeaty in relationship to the

materials provided among the provinces. Provincgl more resources had higher
achievement scores than those with fewer resourtks. national Reading test
achievement had slightly improved since SACMEQ It bvas lower than the

SACMEQ Ill Reading mean. The Zimbabwe’s performamceMathematics was

satisfactory as it was above the SACMEQ Il meanally, the study gives some

suggestions for the Ministry Policy Maker’'s consat®ns for their interventions in

the provision andlistributions of the resources into the Provinces.
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Chapter 1: BACKGROUND TO THE STUDY

1.1 Introduction and background of the study

The study sought to investigate the provision didalassroom teaching and learning
resources in the Zimbabwe’s Primary schools andbéish whether these resources
have some relationship with the achievements of Gihade 6 pupils in the 2007
SACMEQ Il project. The chapter gives the backgmbtm the study, rationale for the
choice of the topic, the research problematic, r@sdarch questions, objectives, scope
and limitations of the study.

Zimbabwe is a country in Southern Africa with aeapbf 390 757 square kilometres.
At the last national census in 2002 the countrgpyiation was around 11.63 million
people of whom 48 percent were male and 52 pemwent female. The population
growth rate between 1992 and 2002 was 1.3 percehttee population density was
20.76 people per square kilometre (Zimbabwe CerZig?).

Administratively, Zimbabwe’s provinces were restured in 2000 to ten provinces
from the previous nine. Two of the provinces, Budger and Harare are mainly urban
while the other eight, Mashonaland Central, Mastamth East, Mashonaland West,
Manicaland, Masvingo, Midlands, Matabeleland Naatid Matabeleland South are
predominantly rural. Each Education Province isdeeaby a Provincial Education

Director and is subdivided into districts which aom by District Education Officers

and School Inspectors. Since the attainment opatical independence in 1980,

Zimbabwe has made great successes in its maspeasrn of the education system.
The number of Primary schools have risen from 3 ddfére independence to 4 633
in 1995 and to 5 560 in 2007 largely due to thergmpive community mobilisation

strategies which resulted in the building of 2 4#iv schools mostly in the rural

communities using limited government contributiofWorld Bank, 1994.)

The primary school enrolments nearly doubled fro28% 815 in 1980 to 2 470 002
by 1995 and started to stabilise at around 2 447 i842007. Thechallenge of
providing basic education to the people has nog beken a challenge of bringing in
guantity education to the people, but one of briggéqual opportunities to learn and
to achieve to all the learners. The number of teectas also been increasing
gradually and proportionally to the increases impilsi enrolments. While the
Government is responsible for paying all teachsadaries, it is also responsible for
providing per capita grants to all the schools garchasing learning and teaching
materials. The amount of money paid per pupil isagequate to cover all of the basic
teaching and learning requirements, so that schoal® to supplement this grant
through levying the parents. From the levies psithools or their Local/ Responsible
Authorities provide the rest of the required equimiy teaching and learning
materials. The resources at each school vary aogprto each school or
Local/Responsible Authority’s capacity to providhe requirements.



Zimbabwe is a signatory to the World ConferenceEalucation for All (EFA) has
shown its commitment to the provision of Univerpalmary education through the
massive expansion of its education system. Butitts most education provisions, it
is the quality of the Universal primary Educatioseirig provided that has become a
problematic. According to UNESCO (2008) quality education ldygéepends on the
teaching and learning process, the relevance ofctireiculum, as well as the
availability of materials and enabling learning eomments. A good combination of
these attributes promotes the attainment of quatitycation for the learners.

Since 1988, the Ministry has been committed to agiqg the quality and relevance
of its education system. Efforts have been madeetose the primary school
curriculum in order to enhance its relevance and to set tegchnd learning
benchmarks to enable monitoring and evaluatiorhefduality of its education at the
primary school level.

1.1.1 Formation of the SACMEQ project

The Southern and Eastern Africa Consortium for Mwimg Educational Quality
(SACMEQ) project was initiated in Zimbabwe by thénMtry of Education Officials
in collaboration with the International Instituter fEducational Planning (IIEP). The
indicators of quality provisions were drawn in 198Baseline data on reading
achievement and selected conditions of schooling wellected from the schools and
the data were analysed and policy suggestions eraren up. The project resulted in
the production of a research report by Ross antiddowaite (1992) that was used to
review a wide range of important education polisgues and provided baseline
information for comparison with future studies olmetquality of education in
Zimbabwe. The report was also used as the celeahe for a series of IIEP follow
up training workshops for the Educational Planrard Researchers from Zimbabwe
and its neighbouring countries.

During 1992 these regional educational researcrgplanners commenced dialogue
within their own Ministries of Education and withigport from IIEP, and identified
training needs required to expand and strengthenctpacity of their education
planning units. The dialogues eventually resuitethe preparation of a proposal by
Moyo et al (1993) that addressed these importasgareh and training challenges.
These developments led to the establishment ofadsmciation of Ministries of
Education known as SACMEQ. The fifteen SACMEQ memdxucation Ministries
are Botswana, Kenya, Lesotho, Malawi, Mauritius, zZslmbique, Namibia,
Seychelles, South Africa, Swaziland, Tanzania (Mend,) Tanzania (Zanzibar,)
Uganda, Zambia and Zimbabwe.

1.1.2 The goals of the SACMEQ project

The SACMEQ project has been undertaking to integnasearch and training
activities for educational planners and researchacsording to Makuwa (2010)
through;



a) Training the Planners in the technical skills reegdi for monitoring and
comparing the general conditions of schooling ahd guality of basic
education and;

b) Generation of information for use by decision- nrakeshen planning the
quality of education in their own countries.

Neighbouring countries were motivated by the ihiQaality Research activities that
were successfully carried out in Zimbabwe by thenRérs and IIEP staff in 1992 and
decided to undertake similar research studieseir ttwn countries, (Murimba et al,
1994). The initial research in Zimbabwe formed baesis for the good collaboration
among the Southern and Eastern countries and edsulthe formation of SACMEQ

Project which was officially launched in 1995. Thst SACMEQ Research project
was carried in seven Ministries of Education’s @mignschools during the same year.

SACMEQ | (1995) covered and assessed performanBeading competences of the
Grade 6 pupils in the primary schools. In the sdcaund, SACMEQ Il (2000), 14
Ministries took part (excluding Zimbabwe), and thssessment was expanded to
cover both Reading and Mathematics competenceshatime however, re-joined the
team and took part in the SACMEQ Il project, in0Z0by then the assessment had
been expanded to cover Reading, Mathematics andaHtVAIDS Knowledge.

To achieve quality education in the SACMEQ Minissriprimary schools, lists of

benchmark resources were drawn up and these és@nie the basis for monitoring
the achievement of quality education in the schodlse benchmark standards
included the physical facilities at the schoolsg thadership and teacher qualities,
home support and the provision of the general iegcand learning materials. For

this study, the researcher is going to considerpitoevision of the basic classroom
resources for both the teachers and pupils; i&chier tables, chairs, chalkboards,
pupils’ text books, teacher’s guides, pupil’s staéiry and library materials.

Generally the quality of education is increasingigged by focussing on pupil’s
achievements in the international tests and inltlwal public examinations. The
SACMEQ project provides an international assessnteat compares Zimbabwe
schools’ performance with other SACMEQ patrticipgtMinistries, while the national
Zimbabwe Grade 7 public examinations provide thenty with a local instrument
for assessing the quality and output of its edooasiystem at the end of the seven
year primary school cycle.

1.2 The rationale for the choice of the topic

Zimbabwe SACMEQ Il data were collected in 2007.eThuthor of the current
research study took part in the data collectionr@se as the Provincial Education
Officer Planning/Provincial Research Co-ordinatmr Masvingo Province. During the
data collection the Researcher found out that ¢aehers and Heads at the selected
schools had little knowledge of the SACMEQ Projaatl were questioning why the
tests administered to their pupils alone. The latkinformation by the school



authorities showed that there was a need for thaskty Officials to sensitise their
School Heads on what the SACMEQ studies are alutabdowever the data were
captured during 2008, cleaned during 2009 and becaady for use towards the end
of 2010. Besides the assessment of the Grade i&'paghievements, the SACMEQ
data also focussed on the provision of the benckmesources that should be
provided to all the schools for them to perfornirte expected standards. The purpose
of collecting data on the pupil’'s achievements ahd provision of the school
resources is definitely a good way of doing soméudation Schools’ diagnosis, but
there is need to provide timeous feedback of thgirigs to the main stakeholders who
are the school Heads and Education Officials. Adiogr to Mc Mahon, (1993) for
sound decisions to be made rationally in the adstration of any education systems,
there is need to collect relevant diagnostic daaogically. There is also need to
speed up the publication of the findings so as dsisa the schools to implement
development plans in line with the set standardsvag to improve the delivery of
guality education in the schools.

The focus of this study is to assess and establtséther the learning provisions
/conditions have been improved since SACMEQ | in98.9nd whether the
availability of the resources have some relatigmshith the pupils’ achievements.
This research should enable Education Officialglém programmes that should focus
on enhancing the quality of education in their s#hoThis study should identify
shortfalls to the benchmark provisions and reconur@ossible policy suggestions to
the Zimbabwean Education system and to the scheatlsion how to improve on the
supply of the schools’ resource provisions andably manage them effectively for
the improvement of their schools performance inrbet SACMEQ Project tests.

1.3 The research problematic

For the education management information systewcoitribute to the improvement
of the quality of education, decisions on what infation should be collected and
how this information should be communicated to ¥heious decision levels of the
education system should be made, (Ross and Mab®¥)). Some researchers have
shown that at times some schools have performddreliftly in international and
public examinations because of the differencekenavailability and utilization of the
resources at their disposals. Therefore the avkiyabf the data from this research
should enable the Ministry officials to decide ohat action to take to improve the
levels of the provisions and ultimately the quatifjearning in their schools.

The government of Zimbabwe has clearly indicatedritention to effect curricular
reforms designed to upgrade the quality and relevan its education system and has
plans to achieve equity in the provision of its eational services. While the broad
educational context is fairly well understood,ldittnformation is available about the
conditions of schooling out there in the field esplly in the remote provinces. This
death of information limits the government’s alilib:

a) Make informed decisions on inputs to be provided,

4



b) Determine the process that should be taken,
c) Determine the outcomes which should be targeted.

This study, through the SACMEQ data, is set to wbate to the Ministry’s
information base by generating indicators whichl wilovide accurate and timely
information about what is available and happeningtte school levels and
aggregating the information to get the picturehat hational and provincial levels.
Such information will be of enormous value in gaglistrategic decisions relating to
the achievement of national the objective of impngvthe quality of the education
system.

For schools to improve on their performances, faekland suggestions based on the
previous SACMEQ | report should be given back te sithools for use before the
next survey can be conducted. The Zimbabwean allicheed to know whether
schools have acquired more benchmark resourcese&mhing and learning in an
effort to prepare pupils effectively for achievirgyality education standards as
expected through the SACMEQ project. SACMEQ’'s magmal is to support
participating nations to improve on their educati@hvery, and this can only be done
through regular assessment and timeous feedbacladrnide on schools provisions
performances levels. Therefore this research shootdribute significantly as a key
guideline and support document on resource prawsior Education Officials and
school Heads. The report should become a resouotitaring guide for use by all
primary schools officials and authorities.

1.4 Research questions

a) How are the educational provisions funded in Zinvbedn schools? What roles
are played by the state and the communities?

b) What are the Ministry’s benchmari@ resource provisions?

c) What is the percentage of the Grade 6 pupils whdogechools that meet the
Ministry’s benchmark provisions?

d) Have the provision of teaching and learning resesiimproved since SACMEQ |
in 1995 and SACMEQ Il in 200772

e) What are the variations between provinces and wighiovinces in 2007 on
teaching and learning resources?

f) Have Zimbabwe schools’ achievements improved frof€CREQ | (1995) to
SACMEQ Il in 2007?

g) How did the Zimbabwean Grade 6 pupils perform saéing and Mathematics
when compared to the other SACMEQ Ministries in 200



h) Is there any relationship between the pupils’ agmigent outcomes on Reading
and Mathematics in the SACMEQ tests and the prowisif these basic teaching
and learning resources?

1.5 Objectives of the study
This study sought to:

a) Determine the baseline benchmark data for seleatpdts to primary
education.

b) Examine the extent to which teaching and learningddions in primary
schools meet the Ministry’s benchmark standards.

c) Determine the extent to which educational inputgrtmary schools have been
allocated equitably among and within provincescsméntify the source of the
variations.

d) Assess the level of reading literacy and numeracypetences at the Grade 6
level.

e) ldentify the educational inputs to primary schotiat are associated with
school achievements in the SACMEQ tests.

f) Draw conclusions and make suggestions for advicesctwool Heads and
Education Officials at Provincial and National leve

1.6 Delimitation and limitations of the study

During SACMEQ 1 in 1995, 150 primary schools 18&achers and 3 000 Grade 6
pupils were covered in the then nine provincesefdountry. During SACMEQ Il in
2007, the study was conducted in the new set-ugemfProvinces. Totals of 155
primary schools, 155 school Heads, 274 teachers3af@1 Grade 6 pupils were
covered across the country.

Since SACMEQ | research was done in 1995 and tmababwe did not take part in

SACMEQ Il of 2000, it therefore meant that the camgon for the Zimbabwe Grade
6 pupils’ achievements were going to be made betwbe 1995 and the 2007 data.
Instead of comparing the results after a five ymarod, the 2007 results brought the
comparison in the schools’ performance over twghars.

One of the limitations of this secondary studyhe fact that data were collected in
2007 and were being analysed in 2011, many feaiorése schools systems might
have changed within the four years. It is also ehdtet the 1995 SACMEQ | survey
included Reading skills only, while the 2007 SACMBQproject included both the
Reading and Mathematics skills. This means thatetie a base for comparing the
Reading achievements and there is no base for aompahe Mathematics
achievements.

The SACMEQ project collected data on various aspeelated to the schooling
conditions and availability resources in the priynachools. The current research is
focused on the provision of classroom teaching #&watning resources in the
classroom and intends to establish how these #atedeto the pupils’ achievements



on a purely descriptive basis. The research cobédefore not focus on all the
benchmark standards as these would have made #warcd too long and
unmanageable. Family influences and school fagters not used to control the data.

1.7 The structure of the study

Chapter onehas outlined the background to the study and thetezo of the
Zimbabwean education system. The remainder of #port is organised in the
following six chapters.

In Chapter two, literature reviews on the conceftproviding quality education are
discussed and some relationship between the poovisi the general teaching and
learning resources and pupil’s academic achievesraetdrawn.

The research instruments and the sampling methggdlat were used in SACMEQ
studies are discussed in chapter three.

Chapter four gives a broader picture of the prowisiof the education teaching and
learning materials in Zimbabwe.

The research findings of the benchmark resourcethanschools are examined in
Chapter five.

The relationships between the teaching and learniagources and pupils’
achievements are drawn in Chapter six, and lagilyapter seven offers a brief
summary, makes recommendations and conclusiore dtiidy.



Chapter 2: LITERATURE REVIEW

This chapter is devoted to the review of literatsoeirces that are related to issues of
providing quality education in schools. The studyfocusing on the provision of
teaching and learning resources, and intends &blesdt whether the resources have
some relationship with the achievements of Gradpufils in the SACMEQ IlI
Project. The chapter gives a broader view of guadducation and how it can be
achieved in various education situations. By reumgwiterature studies carried out by
some researchers on indicators of quality educatimpader views on specific
conditions that can promote the achievement ofityuatiucation in the schools are
identified.

2.1 What is Quality Education?

Quality education can be viewed as one that prepdearners to participate
meaningfully and effectively in the developmenttbéir lives and their nation. In
schools, quality education can be determined byumber of factors such as the
teaching and learning processes, the infrastrucaqeipment, teaching and learning
materials, and the availability of suitably quadiand competent teaching personnel.
For most ordinary people, quality is determinedtigh learning achievements and
usually these are measured through examinatiotsesuan education system leads
its people to unemployment and alienation aftengdhrough the school cycle and
some examinations then it would be termed a poatitguor irrelevant education.
According schooling should focus should on learniihgt develops in children the
capacities to act independently and progressiveltheir own through the acquisition
of relevant knowledge, useful skills and approgriatttitudes, (Bernard, 1999).
However such quality learning attributes can ordyachieved in learning situations
that would have the necessary teaching and leafaritities as well as well as the
services from well qualified personnel.

Different stake holders such as parents, emplogedseducation officials often hold
different meanings of what they term quality edigat Judgement of the school
quality is often perceived on the basis of the eigiéons and the final goals people
wish their children to achieve, (Beeby 1966). @umus assessment in schools and
targeted improvements are also sometimes seen @s that can assist in the
achievement of quality in schools. In other wordme stake holders may be of the
opinion that quality education may be achieved ugloregular assessments that are
aimed at bringing out the expected results whiterst may think that quality may be
achieved through the provision of enabling or cakilearning environments.

The Dakar Framework for action adopted at the wadllication forum on EFA
(2000) emphasised the need for countries to ineraasess to and improve the quality
of their education as one of its important goalsec@ding to UNESCO (2008),
“quality implies improving all aspects of educati@and ensuring the attainment of



excellence of all so that recognised and measutehtaing outcomes are achieved by
all especially in literacy, numeracy and esseskdls.”

In this respect all citizens should be assistedhdoe equal access to educational
resources and opportunities. The public expendshauld be used for the benefit of
all and shared equitably among all the citizensuifiggn education can be analysed at
various levels such as between provinces, schoads veithin schools. In many
countries, including in Zimbabwe certain provinege educationally more advanced
than others. For example urban areas are more rfaviguplaced in terms of
educational development than the rural ones. Thwadds in disadvantaged areas
obviously find it hard to provide quality educatido the expectations of their
stakeholders.

Regular attendance at schools and learning situatis

Learning opportunities can be enhanced throughlaegttendance of lessons in
schools. Exposure to the curriculum gives childifes opportunity to learn and this
significantly influences their learning achievengenResearch findings by Miske,
Dowd et al, (1998) indicate that higher rates deradance tend to give greater
learning gains and may reduce repetition ratesenthi irregular attendance may lead
to low achievements in school work. It is therefamportant for parents to ensure
that children are supported and encouraged todattexir schooling regularly. Good
parental education was also found to influence rgeckild interactions that are
related to learning as the parents would be famaigh what their children would be
learning in school. Parents with little formal edtion are likely to be less familiar
with the language used in the school, and thisasly limits their ability to support
their children’s learning and participate meanitigfun school-related activities
Fuller, et al., (1999) observe that although maifiycdlties exist in engaging parents
to support their children’s learning, schools caglphparents to enhance their
involvements through partnering them with orgatigathat may be engaged in
some Education Development projects in their comitiaen This situation makes
them feel the importance of their contributionhie ducation in their community and
ultimately the education of their own children. Sorachools are also involving
parents in their children’s education by invitifgem to participate in the assessment
of their children work through the provision visg open days when parents are
allowed to meet with the teachers and discuss ttteidren’s work. This situation
makes them more involved in the learning of thaitdren and in a way help schools
to prepare quality learners. Even in poor commaesitt is noticed that children who
are supported in their early learning experienbesuigh strong parents’ participation
are most likely to succeed in school. Thereforehildren are to do well there is a
strong need for their parents to be fully involwedheir learning.

Learning can occur in different types of learningvieonments especially in
developing country schools. But perhaps qualityriggy can take place in relatively
modern and well-equipped buildings that have theessary teaching and learning
provisions. However, the quality of school fa@li seems to have an indirect effect
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on learning, (Fuller, 1999). This point is reirded by Carron & Chau, (1996) when
they observed that student without the basic ressuin their environments and in
schools are most likely to perform poorly as a itegfithe learning difficulties they
experience within their classrooms. They are likelget lower test scores than those
learning in environments with the required resosird#/ith the school buildings and
other related environmental school quality issuks, lack of adequate instructional
materials and textbooks, working conditions for igiand teachers may definitely
affect the achievement of quality learning. Buoasituations where pupils may have
to walk long distances to school definitely affélbeir concentrations on learning
issues and obviously learning time is lost duringhsperiods and ultimately quality
learning is compromised.

2.2 The teaching and learning processes

According to Darling-Hammond, (1997), good teachars those who are capable of
helping their students to learn, usually such g@mathers have deep mastery of both
their subject matter and pedagogy. The preparatat teachers receive before
beginning their work in the classroom, vary sigrafitly from one country to another.
Postlethwaite, (1998) expresses the view that psrheao little preparation before
entering the profession, affect educational quakiyce student achievement,
especially beyond basic skills, depends largelyteschers’ command of subject
matter. However the situation in Zimbabwe up to 20@as slightly favourable in
terms of qualified primary school teachers. Thentots primary teaching force had
around 86 percent trained and qualified teachedsth@se teachers were adequately
trained before entering the teaching professionstMérade 6 classes were taught by
gualified and experienced teachers. (Ministry ofi€ation, Human Resources, 2009.)

However, professional development for the teacharshelp overcome shortcomings
that may have been part of teachers’ pre-serviceabn and keep teachers abreast
of new knowledge and practices in the field. Segueachers should be in serviced to
keep them abreast of changing situations in theashThe in - service training can
have some direct impact on student achievement. ddalopment of teaching
methods and new skills should take new understgsdai how children can learn
more on their own. The instructional methods shdaddchild-centred and relevant as
the curriculum The old limited view of teaching agpresentation of knowledge no
longer fit into the current understandings of homd avhat students should learn,
(Carron & Chau, 1996). Instead, the modern teaclmstyuction methods should
stimulate and help students to build on prior krexige and develop positive attitudes,
and expand their knowledge bases. It is commoh téeching styles especially
among old teachers have in most cases, remainddidral and rigidly teacher-
centred.

The systems should employ teaching methods thditdée active student learning
rather than promote passive and rote memorizaGmuad learning processes should
provide support and empower both teachers and pupwards the prospects of
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achieving quality education in schools through \ectstudent participation. An
example of how schools might organize learningvétes around these principles
comes from Zimbabwe (Un-published, 2008) with hélpm Save the Children
Norway — Zimbabwe Improving Educational Quality jed; researchers collaborated
with teachers, parents and students in primarydasho Zimbabwe to develop action
research opportunities for improving student acément in Bikita District schools.
Action research workshops were mounted for botkhtess and parents on how to
participate actively in their children’s educatidrhe positive result was that parents
are now more involved in the issues of their cleifds learning. The project
empowered the teachers, the parents and studemsehves to collaborate towards
the improvement of teaching and learning in theosthh Among other things, this
type of learning activity promotes critical thingintowards solving given or emerging
community problems by solving the problems collegdi. Such activities can build
the attitudes and values in children that contebiowards the attainment of quality
education. However this study does not dwell mueohtliis aspect but helps to
reinforce the importance of collaboration betweeacher’'s parents and the donor
community in attempting to provide the best possikducation support to the
learners.

Good teachers are skilled not only in instructiom&thods, but also in evaluation and
assessment of their children work. They are ablaldtermine individual student
learning and can adapt activities according toviddial student needs. Schools that
are committed to student learning communicate thgrectations clearly to both the
students and the parents. They give frequent aalteclging assignments that are well
supervised and help to monitor the students’ parémice regularly. The students are
given chances to participate in and take respditgilpositions in their schools
activities.

Teachers’ working conditions affect their abilitp tprovide quality education.

However at times critical shortage of the basicsslaom resources hinders their
capacity to provide good quality education to thepifs. The usual classroom
resources such as the availability and conditiomfs&structure, textbooks, teacher’s
guides and learning materials and class sizes tdtifiec performance even of good
teachers. Good school leadership should striveaage enabling working conditions

for their teachers. This research therefore issag3g the availability of the provisions
of the basic classroom resources for both the txaahd the pupils as part of the
conditions under which the teachers find themsel@king under.

2.3 Supervision of the learning processes.

The achievement of quality education is an issueafcern for most Education
systems. For example in a situation where educasiagxpanding as is the case in
Zimbabwe. New schools are being built and new Heexisnew teachers are coming
into the system. There is also need to also expamdchool supervision capacity to
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match the enlarging system. However schools inumtry like Zimbabwe rarely get
the support they need from the school InspectosstMf the teacher supervision at
the school level is done by the school Heads. Istroases many people tend to judge
the quality of education by focussing on what paipittually learn, and how well they
learn it and in most cases this judgement is méde some examinations. Sometimes
providing textbooks alone may be seen as way ofamipg quality in the schools but
having the books without the involvement of goodcteers and effective school
leadership may not bring the intended quality. éitbh teacher competence may
sometimes play a very pivotal role in the delivefyquality education, some schools
with very limited resources have been found to poedsome good resultsThese
learning situations take place in schools on dhdgis before the watchful eyes of
school Heads. Therefore the school Heads need églipped with relevant skills to
enable them give their teachers the professionialagee and assistance they might
need.

The quality of administrative support and leadgrshia school is very essential for
effective teaching and learning for both the teesghend the pupils. Good teacher
support has a positive impact on the learning aements at the schools.
Unfortunately, in developing countries, few Headcteers and administrators have
some formal training in the school leadership fiord. More often promotions are
not based on leadership or management capabilfiesher, many Heads of schools
in Zimbabwe (and in other countries also) continoehave extensive pedagogical
responsibilities in addition to the administrativees. This leaves them with little time
for supervision and giving the necessary supporthwr staff. The environment,
content and processes that learners encounterimokstead to some intended and
unintended results. Good school leadership shoaldeldy to identify and correct
situations that may lead to poor achievement ofliguan their schools and poor
student achievements in learning tasks.. The sshe#d to have good and competent
Heads so as to ensure the smooth running of thetadlagiay activities at the
institutions. Both teachers and pupils can work &ain better if the schools have
good leadership. Efforts should be made to devéagdership skills of all Heads
running the schools if the dream to provide quaitpervision and quality education
may be realised at all education levels.

2.4 Related studies on provision of teaching and learning resources

In order to understand whether the provision ofidatassroom resources have an
effect on pupils performance, the review of thdolwing studies on the provision of

basic classroom materials assisted by providindearer picture of this study area.
The focus of this study was on the provision ofibatassroom teaching and learning
resources with a view to assessing how they aegegtlto the pupil’s achievements.
But there is need to emphasize that the resoutoes anay not lead to the intended
achievement of results without the participatiomtifer key partners in the delivery of
the teaching and learning processes. The studissrided below bring in some
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situations that were found to have some relatigrsshvith particular teaching and
learning scenarios;

Coleman (1966) looked at the equality of educatipportunities in public schools of
the Black and White communities in the United Staié America. The schools had
varied resource provisions with the schools for tiite studentshaving better
resources at their disposal. He established tlaathievements of 20 percent of the
black students were associated with the schoojswieat to while only 10 per cent of
the white were affected by this situation. Similathe average achievement of the
average minority (Black) suffered more in a schoblow quality than would the
average white pupils. In other words, the study leasjzes that it is for the most
disadvantaged children that improvements in schpgality will make the most
difference. The quality of the teachers showed ranger relationship to pupils’
achievements. This impact was progressively gresthigher level grades indicating
that a cumulative low /high quality of the teachgra school impacted more on the
pupils’ achievement at the later levels.

In another study, by Fuller (1985) on Raising S¢h@aality in developing countries,

one of its findings was that there was clear ewdethat low schools quality largely
accounted for low level of literacy and achievemamiong the third world children.

He pointed out that the major inputs that are sfiotinked to the improvement of

school quality are text-books, writing materialsa¢her quality, teaching practices,
classroom organisation and school management stasctHe defined school quality
simply as the level of material inputs allocated schools per pupil (resource
concentration) and as the level of efficiency witlich the material inputs are
organised and managed to raise the pupil’'s achiememHis study further showed
that, pupil with limited resources in developingtioas learn much less than their
counterparts in developed nations even if they tsgem same amount of time in a
learning cycle as he resource limitations affeetirtachievements. This situation is
very prevalent in most of the poor countries asilpugiten go to schools that have
poor classroom environments and often do not haeeb@asic text books for the
subjects they are expected to learn. Thereforelghming environment should be
enriched with the necessary resources so thatetdmmdr can be guided to exploit
utilize them for the achievement of quality leamin

Another researcher, Hanusek, (1997) in his studwssessing the effects of School
Resources on student’s performance, observes lths# t 400 studies that had been
done on student achievement had shown that thereoisstrong or consistent

relationship between student performance and sctesalurces. In other words the
researcher has little reason to support that simaglying more resources to schools
will yield performance gains among students. He éwav agrees that while resources
alone may not be sufficient to guarantee achievénaatequate resources are surely
necessary. This opposite view is simply expressirggneed to have the resources
even if they may not be well used and contributentore educational gains.
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Undoubtedly this is an accurate statement at sewed because poor schools with no
funds may not add much towards the child’s attamnoé quality learning the student.

In another study on Construction and ApplicationSACMEQ School resources,
Saito, (2007) made a comparison of the provisioscbbol resources between the two
SACMEQ | of 1995 and SACMEQ Il of 2000, The reséarcfound that the index
created by the Rasch scaling technique providedr@nger positive correlation
between the school resources and the pupil’ achiengin the two projects than what
was found previously. The earlier study had comghdine resources using the initial
variable that contained the summation of schoolousss. The researcher’s
SACMEQ School Resources Index (SRI) provided a nrefiable instrument for
comparing the resource levels among different schgstems with varied levels of
economic development. It also enabled the changeisei school resources between
two different points in time to be examined. Duetlie economic difficulties of the
1980-1990s policy makers were pressurised to |dothe education activities that
promoted the efficient use of educational resourdé®y were specifically more
concerned with the identification of school investih that would improve the
educational quality, which resources were effectoveducation and establishing the
minimum levels of the school resources.

The findings indicated the Reading and Mathemamsres for each country were
positively related to the availability of the resoes between the two SACMEQ
periods. In other words the study showed that dshpopils in countries that had
better resourcesproducedbetter scoresand vice visa in Reading and Mathematics.
Therefore, this study reinforces the need to pm\lte necessary learning resources
for the better pupil’s achievements in the Rea@dind Mathematics scores.

Summary of the chapter

The chapter has described how quality teaching laathing can be achieved in
schools. From the literature reviewed, quality idueation revolves around the
following elements;

» Providing sufficient resources and support to fsten
* Improving the standards of teaching and teachefspeances
» Improving the standards of learning and learnegi$gymances.

Adequate resources and relevant curriculum nedeketprovided to all the schools.
Qualified teachers need to be supported throughdgaelopment courses and should
receive regular internal and external supervisiappsrt from school Heads and
school Inspectors. The learners themselves ned&e tguided in their learning both
from home and most importantly and particularlytet schools level. The background
given by this literature has shaped the way inte thiscussion of the research
methodology.
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Chapter 3 THE RESEARCH METHODOLOGY

This Chapter discusses the research method thausessduring the data collection,
processing and data analysis. It describes howMNBAQ Il was conducted in 2007.

The research design, the chosen population, sagnpdichniques and procedures,
research instruments, data collection, capturind eleaning up of the data, data
presentation and analysis methods are outlinediesedssed.

3.1 The Research design

The design indicates how the research is set updy,g1993) further observes that
‘Nothing helps a research effort to be successfuhmich as planning the overall
design carefully.” Therefore a research designrsefe the manner in which the
research is organised so as to address the respastions. For this particular study
concerning the provision of basic teaching andniear materials in primary schools
and their relationship to the pupil’'s achievement the SACMEQ project, a
descriptive analysis of the secondary data asasetlhe relational analysis to examine
the association between the level of learning rmegerand learning achievements
were used.

The term survey according to Gosh (1984) meanedaasparticular thing from a high
place. Sharing the same view, Leedy (1993) adds ‘liaking or seeing in many
survey studies has been made possible throughsthefuthe questionnaire and tests’
which were adopted in this research study. A suresgarch study is designed so that
information about a large population can be inféfrem the responses obtained from
a smaller group of subjects. This implies that evesyi in broad sense provides the
basis for theory construction and the implicatitorssocial planning and reforms.

3.2 The research instruments of the SACMEQ project

The following 12 research instruments were developg the SACMEQ National
Research Co-ordinators (NRCs) for administratiopupils, teachers and Heads at the
selected schools:

* For the Pupils - Reading test

- Mathatics test

- H&/AIDS Knowledge test

- Qtiesnaire
* For the teachers - Reading test

- Mathatics test

- Hshnd Knowledge Questionnaire test
* For School Heads - School Head Booklet (Questor)

- Sohinformation Booklet (Questionnaire)
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- Schéaim
- Pupdme form
Pupil tests of basic Reading literacy

For the purpose of SACMEQ'’s initial study, readilitgracy was defined as; the
ability to understand and use those written langudagms required by society and / or
valued by the individual. This definition was found be sufficiently general to
accommodate the diversity of traditions and langgsagpresented in the participating
SACMEQ countries, but specific enough to providedguoce for testing. Writing
ability was deliberately excluded from the defimitj and only a minimal amount of
writing was required of students throughout théingsprocess.

The domains or type afading literacy materials included in the pupil test were
concentrated on the following three dimensions #imelse are described in the
SACMEQ 11 (2000) document as follows;

a) Narrative prose: Continuous text in which the writémed to tell a story-
whether fact or fiction

b) Expository prose: continuous text, in which thetariaimed to describe,
explain, or otherwise convey factual informatioropinion to the reader.

c) Documents: Structured information organised in sackay that pupils were
required to search, locate, and process selectesl f@ther than to read every
word of a continuous text.

For the SACMEQ Ill Reading items, a sub set of itkens from SACMEQ Il was
used, (Saito et al, in press).

Pupil tests of basic Mathematics skills

A test development exercise similar to the oneHiaglish reading was undertaken for
the development of the Mathematics test. There wasMathematics test in
SACMEQ | and therefore Zimbabwe participated in tHevelopment of the
Mathematics test for SACMEQ Ill. The SACMEQ II (ZMOresultant domains for
Mathematics were;

a) Number: Operational and number line square rootsding and place value,
significant figures, fractions, percentages anbsat

b) Measurement: Measurements related to distance,thlerayea, capacity,
money, and time.

c) Space Data: Geometric shapes, charts,(bar, pidire)dand tables of data

For the SACMEQ Il Mathematics tests items, a stilpddatems from SACMEQ Il
items was used. (Saito et al, in Press).
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Teacher tests on Reading and Mathematics

Tests were constructed in Reading and Mathemadtitts for pupils and for teachers.
The two sets of tests (for pupils and teachers)tbdak calibrated so as to be on the
same scale. Most importantly, the structure ofghpil tests was congruent with the
content (domains) and behaviours (skills) deriveomf detailed analyses of the
curricula, syllabi, examinations and textbooks usethe SACMEQ countries. The
selection of teacher test items covered the fulgeaof pupil item difficulties but did
not of course contain too many easy pupil test stem addition, in order not to
antagonize teachers with an extended testing sestfie teacher tests had a much
smaller number of test items than the pupil teRtssé et al, 2004).

Other data in the Teacher’s questionnaires

The data required for the assessment of the aidiabf the basic teaching and
learning resources were obtained from the answemngby the pupils and the
teachers from their questionnaires.

The School Head’s questionnaire

The Heads questionnaire set to get information abloe Heads personal details,
gualifications, experience and general informatsout the schools location. It also
required the Heads to give information about hachers’ levels of training and
experiences, the school's enrolment statisticsthadnvolvement of the community
in the affairs and development of the school faesi

3.3 The Population of the study
The population of study for both SACMEQ | in 199%aSACMEQ 11l in 2007 was ;

» all the pupils at the Grade 6 level at the tentmtimf the school year who
were attending registered government or non-goventmschools in
Zimbabwe and;

* Primary school Heads and Grade 6 teachers.

It is important to mention that the target populatfor the SACMEQ Project was the
Grade 6 pupils.

The desired populationwas the total number of registered primary schaold the
number of Grade 6 pupils in the schools by provsrneer SACMEQ | Zimbabwe had
a total of 4 557 registered primary schools and Z3B Grade 6 pupils. In SACMEQ
[, the number of registered primary schools hattéased to 4 741 while the Grade 6
pupils enrolment had slightly decreased to 317 089G important to mention that
when SACMEQ | was conducted in 1995, Bulawayo was pf Matabeleland North
Province, however by 2007; Bulawayo had been asteddl as the tenth province,
having been separated from Matabeleland North.eraldl below shows details of the
desired population for SACMEQ III.
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Table 3.1: Desired, Defined, and Excluded Poputatio

Desired Defined
. Population Excluded Population Population

Provinces

School  G6 Pupils School  G6 Pupils School  Pupils
Bulawayo 126 15108 13 191 113 14917
Harare 204 31587 9 108 195 31479
Mash Central 374 25506 30 528 344 24978
Mash East 583 35778 88 1340 495 34438
Mash West 464 32546 46 784 418 31762
Midlands 658 43600 51 824 607 42776
Manicaland 776 50317 63 979 713 49338
Mat North 435 21019 73 1230 362 19789
Mat South 438 20267 67 1113 371 19154
Masvingo 683 41362 58 861 625 40501
ZIMBABWE 4741 317090 498 7958 4243 309132

Source : Ross and Saito, 2011 (in pjess
The excluded population

All the schools which had Grade 6 enrolments ofefiethhan 20 pupils were excluded.
Table 3.1 above indicates that Harare had the lowmasber of excluded schools (9)
and pupils (108) on the other hand Mashonaland Eadtthe highest number of
schools (88) pupils (1340). The 498 excluded schaolvered 10.5 percent of the
desired target population of schools, but thisespnted only 7958 pupils which were
just 2.5 percent of the pupils in the desired tapggulation. Sampling weights were
applied to adjust for missing data and also to enghat the relative size of the
defined target population across provinces wasrately represented in the relative
sizes of the weighted sample data across provinces.

3.4 Sampling

For this research, the sample consisted of a aft&021 Grade 6 pupils who were
selected from 309 132 pupils in the country frond ¥&imary schools that were
selected from the country’s 4741 primary schoolsofal of 155 school Heads and
274 teachers were also the selected. The randomlisg covered both urban and
rural schools.
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The application of Probability Proportional to Sizes (PPS) Sampling

The two stage cluster sampling approach in whigts¢aools were selected using the
probability proportional to size (PPS) and (b) ange random sample of fixed
number of pupils were selected at the second stéga each school.

Sixteen schools were sampled from each of the tewinres making a total of 160
planned schools in the country. At the intra — lesrrelation coefficient of 0.3 and
the effective sample size of 400, at least 130 @ishend 3 900 pupils were required in
order to meet the international sampling accuraepdards. For the SACMEQ I
project, 160 schools instead of 130 schools wedecwsl thus increasing the
probability for more schools being selected. Simtée6) schools per province were
selected despite the variations in the number bbals in each province. To get the
winning 16 schools the Lottery Method was usedth@ application if probability
proportional to size. This begins by allocatingdoy tickets numbers (based on pupils
enrolments) to each school, calculating the samgphtervals within each provinces
applying the intervals, deciding on the winningkéts and selecting the schools.
However, within the selected 160 schools a simafelom sample of 25 pupils from
all the Grade 6 pupils at each school was drawmthifrespect, the total sample of 4
000 pupils was planned.

Sampling of pupils within selected classrooms

The selection of pupils at the schools was cawigidaccording to laid out probability
sampling procedure. Heads of schools were not aliow select the pupils for the
data collectors. The data collectors were trainesktect the sample of pupils by using
two documents (a) Procedures for the selectior®bdbrade 6 pupils in each selected
school and (b) The Random Number tables for thectieh of 25 grade 6 pupils
within each school. The figure of 25 pupils wass#and was above 20 pupils per
school who were used in earlier studies as a wayting down on cost although this
was a compromise on sampling accuracy.

Table 3.2 shows the planned and achieved samptedchools, and Grade 6 pupils
for the Zimbabwe SACMEQ Il project.
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Table 3.2 Planned and achieved Sample

Planned Samp Achieved Sampl %
Provinces School G6 Pupils School G6 Pupils  Response rate
Bulawayo 16 400 16 256 64.0
Harare 16 400 16 294 73.5
Mash Centre 16 40C 16 34¢ 59.¢
Mash East 16 400 16 260 65.0
Mash Wes 16 40C 16 337 84.%
Midlands 16 400 16 289 72.3
Manicaland 16 400 16 308 77.0
Mat North 16 40C 15 304 7€.0
Mat South 16 400 12 239 59.8
Masvingo 16 400 16 385 96.3
ZIMBABWE 16C 400( 15E 3021 75.5

Source: Ross and Saito 2011 (in press).

The planned sample for each province was 16 sclaoms100 pupils. Eight provinces
achieved the targets of 16 schools each exceptidi@iand North and Matabeleland
South that did 15 schools and 12 schools each@serhe administration problems
within these provinces.

The response rate

The response rate for the sample as recorded ite Bab shows that Matabeleland
South achieved the lowest response with of 59.%#6em¢ while Masvingo had the
highest rate of 96.25 percent. Nationally the resporate for schools was 96.88
percent while that for pupils was 75.52 percent.

3.5 The data collection

The training of the Education Planning Officers wawied as the Provincial Research
Co-ordinators (PRCs) and the rest of the data colfe was done at the Zimbabwe
Institute of Public Administration and ManagemertRAM) National Centre near
Norton in September 2007. This national trainingreise was a great success as all
the invited Provincial teams of Education Officerame and left the venue fully
informed and aware of the procedures for carryiaigtioe whole exercise.

The field work was guided by two detailed manuals, i.e. the MalidResearch

Coordination Manual and the Data Collectors Manwdigch had been developed by
the SACMEQ National Research Coordinators (NRC&g manual listed precisely
what had to be done at every step in the conduttteotudy. They guided Collectors
with details of every step that had to be takemfrthe minute the data collection
instruments were received to the minute they wetermed to the Ministry. The same
manuals for the data collectors were used by theC®NR conduct the training
sessions for the data collectors.
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The success of the project was hinged on the extemthich the data collection
exercise would be a success. Therefore all theri€idgEducation Officers and the
schools to be visited were informed through writtermmunications of the purpose
and dates of the data collections. However two ipa®s, Matabeleland North and
Matabeleland South could not cover the requireds&lools each after they had
started their field work a bit late and there wheavy floods in some areas which
made some roads inaccessible and hence could nat gee last schools before the
closing of the term for the December 2007 holiddysy could not complete the data
collection in January 2008 as the pupils were naema the Grade 6 required
population grade level.

3.6 Capturing of the research data

All the provincial SACMEQ 1l data were returned ttee National Education Offices
in Harare during the month of January 2008.

The data capturing started in February 2008 andaimdOctober 2008.

The cleaning of the data commenced in November 20@Bwas completed in July
2010.

Writing of the Country report started in 2010. Saveneetings and workshops were
organised for the SACMEQ countries as way of momtp and facilitating the
writing of the country reports.

3.7 The data analysis for this research study

The data for this study have been availed fromSAE€MEQ team at the IIEP and
permission to use the data for this research wdair@ad from the Zimbabwean
Education Authorities in Harare- Zimbabwe.

Summary of the chapter

In this chapter the procedures undertaken to cdrtiecZimbabwe component of the
second Educational Policy Research project of SAQME have been described.
Explanations have been given on the developmerdatd collection instruments,
population, sampling methods and fields work openst The measures taken at
every stage of the process ensured that the higlossible quality for the research
was reached, and that international standardsad tayrge scale survey research were
attained.
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Chapter 4 ZIMBABWE EDUCATION CONTEXT, FUNDING
AND THE PRIMARY EDUCATION SYSTEM.

This chapter describes the context and sourcasalrig for the Zimbabwe Education

System. It describes how the education system’'siresipn was achieved, how the

funding was/is done and who was/is responsiblegfoviding the basic teaching and

learning resources at the different schools. Theege Primary schools performance
is described and the benchmark standards are editlithe chapter therefore answers
the following research questions;

a) How are the educational provisions funded in Zimibadn schools? What
roles are played by the state and the communities?
b) What are the Ministry’s benchmarfa resource provisions?

4.1 Context and funding of the Zimbabwe Education system

The quantitative achievements that were made irardipg the whole education
system were spectacular by developing world statsdand through this expansion
process the country felt that it was moving clogethe achievement of Universal
Primary Education as from 1990. The big increasthénnumber of Primary schools
from 3 116 in 1980 to 5 560 in 2007 was largely tlmehe impressive community
mobilisation strategies which resulted in the baddof most of the new schools
mostly in the rural communities,(World Bank, 199@apital development at the
primary schools level has largely been the respdrigiof parents and various non-
governmental authorities while the government wasniy involved in the provision
of secondary school capital development in botfanrdnd rural areas. However up to
2007 only eight per cent (8%) of the 5 560 schease Government while the rest
(92%) belonged to different authorities such asr€es, Trust, Mine/Farm schools,
Rural District Councils and Urban Councils.

The distribution of primary schools by ownershipsfponsible authority) in 2010 is
presented in Table 4.1below showing;

Table 4.1 Distribution of Primary schools by Resgible Authorities in 2007.

Responsible Authority Number of schools Peentage (%)
Government 445 8%
Non-Government 5015 92%
TOTALS 5 560 100%

Source: Ministry of Education, - Facts and Infation,(2007).

The challenge of providing basic education has not d@gn a challenge of bringing
in quantity education to the people, but one ofliguaith equal opportunities to learn
and to achieve. However it is pleasing to note that Government is paying all
teachers’ salaries and providing per capita grentll registered primary schools in
the country.
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4.1.1 Supply of provisions at the schools

In the 1980s Zimbabwe made primary education titicee, but parents were
encouraged to assist their schools in terms of ignoy money for school levies,
materials and labour mainly for the constructiortted school facilities, and also for
other purposes decided by the school parents. Barenstructed most of the schools
using own local materials and assistance from gfednts. The Ministry’s other key
role was to provide construction plans and supemviof the buildings’ safety
standards.

When Structural adjustment was introduced in 1882 government decided that only
pupils in urban were to start paying tuition feeki@ation while the rural schools
continued to be tuition free. In the building oétechools, parents had to complement
the state provisions through payment of levis andinaes through offering labour
support. Statutory Instruments, (SI) SI 87 of 1&hool Development Committees
(SDC’s) for non-government schools and Sl 379 098t9School Development
Associations (SDA’s) for government schools wergetlgped to enable parents to
run and participate in the school affairs with kgal backing and guidance from the
Government.

Parents are allowed to decide the appropriate $tdwes at their school level and are
approved by the Ministry of Education at the Proiahlevels. In addition, the state

provided a per capita grant for every pupil in rsbate primary and secondary
schools. These have been averaging between US$USHE per pupil per annum

since 2007. The per capita grants were used favoéghadministrations and for the

purchase of teaching and learning materials. Theuatof money paid per pupil has
always never been adequate to cover all of thecb#saching and learning

requirements, so that schools have had to supplethese grant allocations through
levying parents. From the levies paid, schoolshar Responsible Authorities have
provided the rest of the required equipment, tearhind learning materials. Because
of this situation, the resource provisions at esafool vary according to each school
or Responsible Authority’s capacity to provide tequirements.

4.1.2 The supply of teaching and learning resourcdsom 1995 up to 2007

The performance of the Zimbabwe education systerkeld stable from 1995 up to
2000. However, the situation started to detergeofedm 2000 when the Land Reform
Programme was implemented. This political progranwae about reallocating the
former commercial farms owned by White Farmers tie tocal nationals. Some
developed nations were not happy with this politipasition and applied some
economic sanctions against Zimbabwe as measuiienibits trading linkages with
those developed nationd'he country’s inflation started to rise uncontrblia
rendering the Zimbabwean dollar valueless. The ewdn sanctions affected the
performance of the country’s economy and partidyldre education system in the
following areas:
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» The per capita grants allocations to schools stda@leteriorate in value as the
Zimbabwe dollar could no longer buy the needed schesources. School
levies paid by parents were rendered worthlesshamde most schools could
not buy the resources.

» Some qualified teachers started leaving the prafes$or neighbouring
countries and abroad as their earnings were logaige due to the rising
inflation. The education system lost some of itstbeachers during that
period.

» School supervision almost became the responsilofitgchool Heads alone.
Most school Education Officers who had retired weo¢ being replaced and
the few who had remained had limited resources si@nool supervision
purposes.

The coming of SACMEQ Il project in 2007 found tAambabwean education facing
its most difficult period since 1980. The provisioh the materials resources were
decreasing in nearly all the schools in the country

4.2 What fees should be charged and who should pay?

According to the 2002 national census about 39.6cepe of the Zimbabwean
population of 11.63nillion people were children in the age range db5l9 years.
This means that there are 4.55 million potentilost students. The majority of the
students, who make up the 65 percent of the scdmm®Igroup live in the rural areas,
while 35 percent live in the urban cities. The ptitd for primary enrolment is 3.144
million i.e. children aged 5 to 14 years. As of 20@ 405 072 children were in
primary school a figure which is 76.49 percent leé tage group. According to the
(2009) Rapid Results Survey the potential for hbol#s to pay school levies were
below the total Consumption Poverty Line (CPL) &spgrcent of urban households
were below the CPL. This meant that the majorityhef parents were not able to pay
levies for their children’s education. The feest thare charged from 2007 to 2009
were ranging from US$2 to US$5 in rural primaryal, US$5 to US$25 in urban
high density schools and US$30 to US$50 in low itgrsehools. These levies were
too high for most families during that time and temnost families could not afford to
pay for their children’s education. In other wongsorer schools went on without
getting the support from parents to buy the basaching and learning provisions.

4.3 The Primary schools education cycle and the Grade 7 examinations

The legal age of entry into primary schools in Zahbtve is six years. The primary
education is a seven year cycle that is correspgridrgely to the 6 to 12 year old age
group. There is automatic promotion from one gradanother. Repeating a class can
only be considered on request from the parentsxdemuvery special circumstances.
The gross enrolment was estimated at about 109%peia 2009 while the net
enrolment was estimated at 85.6 percent. The pyimampletion rates have been
decreasing from 72.1 percent in 2000 to 68.2 pérceR006 and further down to 59
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percent in 2008. The decreases could have bedugdtt to the economic hardships
the country was experiencing.

The national transition rate from grade seven tonfone has been ranging between
67percent and 72 percent from 1995 up to 2009.

At the end of the seven year primary education,Ghede 7 pupils take the national
public examination in four major subjects namelynghsh, Mathematics,
Shona/Ndebele and General paper. The subject semeegraded on a scale that
stretches from Grade 1 (the best) to Grade 9 (tvedt). A candidate is expected to
obtain a grade of between 1 and 6 to be regardé@ddsg passed the subject with a
percentage of no less than 50 percent.

The concept of passing or failing does not appltheoGrade 7 examination as all the
learners are expected to transit to secondary @éidacadowever secondary schools
and even parents regard the number of units a datedaccumulates from all the four
subjects as indicative of the level of performant®se with fewer units being

regarded as better performers than those with moits. An aggregate of up to 24
units from all the four subjects is generally relga as qualitative performance.

The performance of the candidates in the Gradeamaation has maintained an
upward trend from 2005 to 2007. The Ministry is lexr concerned with the quality
of passes as reflected in the national performaseshown in Table 4.2 below
showing percentages of subjects passed in 2006.

Table 4.2 Percentage of candidates by number of Sjglsts Passed in 2006

Number of Subjects 0 1 2 3 4 (All) Totals
Passed

Number of 24030 74005 32176 37798 105174 273183
Candidates

Percentag 8.8C 27.0¢ 11.7¢ 13.8¢ 38.5( 99.¢

Source; Ministry of Education statistics, (2007).

Table 4.2 shows that 8.8 percent of the candidates wrote the Grade 7
examinations in 2007 passed none of the four sthjébe percentage who passed all
the four subjects of was 38.5 percent. The restetandidates (52.71 percent) passed
one to three subjects. However for a candidateetodmnsidered as having passed the
examination, one needs to score at least an adggr&ja24 points from the four
subjects. The table 4.2 below shows the percermagmndidates who obtained 24
points by provinces from 2005 up to 2007
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Figure 4.1- Grade 7 Provincial Examinations Performance from 205 to 2007.

W 2005: %
W 2006:%

2007:%

Source; Ministry of Education statistics, (2008)

Bulawayo Province has been performing better thiaihe other provinces from 2005
to 2007 and has always been followed by Harareipcev These two provinces are
the only wholly urban provinces whose schools hbaegter resources and more
experienced teachers than the other eight provinmtesh are largely rural with very

few schools in their small urban centres (Chakaayuit al, 2009).

The schools choices by most parents seem to heeirded by their knowledge of the
Responsible Authority’s capacity to provide good @uality education. Good pupils

performances in the Grade 7 examinations is masilgessed at schools that are
known to have good and above average teachingeamndihg resources. Most parents’
choices of places for their children’s schoolingideto be influenced by their

knowledge of the schools performance in the Grada&aminations. The table below
shows the performance by school types.

Figure 4.2 shows the percentages of Grade 7 caediddth minimum pass of Grade
6 and above b$chool Type and Subjectn the 2006 examinations.
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Figure 4.2 Grade 7 passes by School type and Sahe2006
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Source; Ministry of Education statistics (2008)

From Figure 4.2 above, it appears that the redqidi'e some relationship with the
school type. The two types of Government schoolschn most cases have
reasonably adequate resources are performing veltyfelowed by Urban Council
schools which are equally well supported by theith®rities have the next good
results. Rural District Council schools which hake poorest schools are the lowest
performers in all the subjects, as the Rapid Assess Survey (Chakanyuka, et al,
2009) observed the following situations were soniethe causes of the poor
performance in the examinations.

1. The rapid expansion of the education system, whiserstretched the
Ministry’s resources and capacity to service thest system effectively.

2. The increase in pupil/teacher ratios, decreasedl mypenditure and the
increase in the number of untrained teachers ealperi the rural schools.

3. The low book to pupil ratio being experienced instural districts affected
the pupil's performance in the examinations. Moktthe poor performing
schools did not have textbooks.

4. Rural schools have also the big challenge of higff surnover which at times
leave some pupils without qualified teachers foglperiods.

5. Lack of supervision of the schools by the Educa@dficers (inspectors).
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The survey concluded that the school results ang meich influenced by the school
type, with urban schools doing much better thamlrgechools. Rural schools were
competitive only in African languages. The variegtfprmances show that they are
influenced by the unequal distribution of resourceshe differently owned primary

schools in the Provinces and therefore the Miniagds to monitor and control the
situations.

4.4 The Primary Schools Benchmark Resources 1995 -2007

When the SACMEQ | project was launched in 1995 ,Mastry of Education had to
avail to the SACMEQ researchers the benchmark ressuhat were expected at each
primary school in the country. The systems assuthisddocument was in place and
yet on getting to the ground very few schools hehsor even up to now few schools
are aware of this Schools Resources Benchmark damurin consultation with the
Ministry Officials the document outlined below wdsawn in 1995 and its contents
are the same since then. From field experiencéseirschools in Masvingo Province,
Heads of schools have not yet been issued with dbisument on the Ministry
Benchmark Resource provisions. It would appearnbadction has been taken by the
Ministry since the recommendation to develop amdutate the document was made
in the SACMEQ | report.

The Ministry’ Benchmark standards are shown in €abB;

Table 4 .3 - Zimbabwe (Grade 6) Primary SchoolsdBerark Resources;

Benchmarks Benchmark statements

Pupil/school ratio Number of pupils should not excegti20per school.
Pupil/class ratio Number pupils should not exceed 40 per class.
Area/pupil ratio Each pupil should have at least 1.5bahclassroom space.

Number of pupils should not exceed 40 per teacheeach

Pupil/teacher ratio
school.

Every pupil should have his/her own sitting platernch to

Sitting place share or separate chair).

Writing place Fa\l/jg_ pupil should have his/her own writing plackegk or
Chalkboard Every classroom should have at least 1 chalkboard.

Text books E:g%gt?:riafic?p“ should have a text book eactEfwglish
Teachers guides Each subject must have its own teachers guides

Exercise book Every Grade 6 pupil should have at least 4 exelmig(s).
Notebook Every Grade 6 pupil should have at least 4 note{g)ok
Pencil Every Grade 6 pupil should have at least 1 pencil(s
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Benchmarks Benchmark statements

Ruler Every Grade 6 pupil should have at least 1 ruler(s)
Eraser Every Grade 6 pupil should have at least 1 ergser(s
Ball-point pen Every Grade 6 pupil should have at least 1 balivppén.
Teachers table Every teacher must have writing table

Teachers chair Every teacher must have sitting table

Each school must have at leastme atlasesfor use during

Teaching atlases
content lessons.

Each school must hawwome dictionarie: for use by teachers

Dictionary and pupils during lessons.

Each child in a class must have at leas¢ library book for

Class library use

Each class must at least hawme set of geometrici

Geometrical instruments instruments for use by both the teacher and thdgpup

Source;.SACMEQ (1905

Table 4.3 above outlines the provisions that arey@egs benchmark standards and
are accepted for use in the primary schools in Ziome. The analysis of the school
resources enables assessments to be made aboatiubational environment in
relation to the minimal levels of provisions thia¢ tMinistry acknowledged as forming
the essential preconditions for successful learnimgthe primary schools. The
benchmarks were drawn up when the first SACMEQ@qumioyvas launched in 1995,
and they have been maintained as such to this @ate Ministry should print and
make this benchmark list available to all schoold Responsible Authorities.

The school enrolment - sizes and class size

The benchmark for the maximum size of a schoolimbabwe is a four stream entry
School with 40 pupils per class for seven gradexking a total of 1,120 pupils in the

biggest authorised schools. This decision was madée assumption that any school
that was bigger than this would be difficult to rage for a school Head. Usually
large schools above this maximum size are fourdities like Bulawayo, Harare and

in a few other large towns.

The ratio of enrolled pupils to teachers, a rougtiicator of average class size is
rigidly enforced in the Zimbabwean school systerne Tecommended class size for
primary schools is 40 pupils per class per teacBandard classrooms are built from
the same measurements supplied by the Ministry thathif the recommended class
sizes of 40 pupils are maintained at all the schdloén pupils would each have the
recommended space area as stipulated in the Misisienchmark guideline of 1.5

square metres per pupil. However there are many soldools that have old

substandard building that might need to be modednisr pulled down so as to

construct new one. The Ministry needs to find futalsupport the construction of

new standard classrooms.

29



Conclusion

This chapter briefly outlined how the basic edwrasystem is funded in Zimbabwe.
The Government owns about 8 percent of the prinsmtyools while the rest, 92
percent of the schools belong to various autharifléne government of Zimbabwe has
made primary education tuition free for all thealyprimary schools but has allowed
all the schools to charge levies for supportingdtrral development activities and for
the purchase of teaching and learning materials. giants paid by the government
are inadequate to cover schools’ requirements feetimg the teaching and learning
benchmark resources. As a result of this situati@nlevels of resource provisions
vary from school to school and from province toyimoe and are largely dependent
on the capacities of the Local Authorities. Howea#rthe schools should be guided
on what provisions to buy and hence there is needhfe Ministry to publish and
circulate the benchmark provision list to all itheols and enforce that the conditions
be met at all levels of system.

The section on the Zimbabwean Grade 7 examinaéoriarced the various research
studies’ that point out that without adequate resesi no meaningful teaching and
learning can take place. Most of the schools ateoraxiucing good results because of
the poor teaching and learning conditions they haMee results showed that ttveo
urban provinces (Harare and Bulawayo) which have moeehig and learning
resources, and better qualified and experiencathéea were producing better results
than the other eight rural province’s schools wiimited resources and less
experienced teachers.
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Chapter 5: THE RESEARCH FINDINGS/ANALYSIS ON THE
PROVISIONS OF TEACHING AND LEARNING RESOURCES.

This chapter describes the teaching and learningigions in Zimbabwe Grade 6
classrooms during 1995 and 2007 SACMEQ surveys. ddta are in the form of
descriptive information and tables showing the levef teaching and learning
provisions for both the teachers and pupils. Tiselts of, SACMEQ Il study in 2007
study are compared with those from SACMEQ |, 19Qfl\ so as to assess changes
in the Zimbabwean primary schools’ provisions betwehe years. The chapter
provides answers to the following research question

a) What is the percentage of the Grade 6 pupils whtogghools that meet the
Ministry’s benchmark provisions?

b) Have the provision of teaching and learning resesiréamproved since
SACMEQ | in 1995 and SACMEQ Il in 2007?

c) What are the variations between provinces and wigmovinces in 2007 on
teaching and learning resources?

The structure of the presentation was guided bgssasg the level of access the pupils
and the teachers had to learning facilities textkisoand stationery. The findings

should enable the study to establish whether sshowt the national benchmark

standards in their efforts to provide quality edigrato the pupils.

5.1 Provision of basic classroom furniture for pupils

The benchmark for classroom furniture for pupilsswane sitting and one writing
place for each pupil. The Grade 6 pupils were askedvhat do you sit / write in your
classroom.” The questions sought to establish venetach pupil had a sitting and a
writing place in the classroom. The results arexshim Table 5.1 next page.
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Table 5.1 Percentages and sampling errors for pupils lgasgitting and writing
places (SACMEQ | and SACMEQ IlI)

SACMEQ | SACMEQ llI

% having % having writing % having % having
Region sitting place place sitting place writing place

% SE % SE % SE % SE
Bulawayo 100.0 0.00 90.6 2.86 97.5 1.09 97.2 1.06
Harare 99.7 0.33 92.7 2.09 93.6 3.10 90.0 2.92
Mash Central 94.8 3.67 85.5 6.09 95.9 1.55 91.8 23.1
Mash East 97.9 0.81 88.5 4.66 79.9 6.89 72.9 8.45
Mash West 98.9 0.81 85.1 419 85.3 6.70 79.6 5.96
Midlands 98.4 0.57 87.2 3.29 97.9 0.87 95.9 1.54
Manicaland 97.9 0.95 88.3 2.96 83.8 7.35 81.8 5.29
Mat North 96.4 1.25 67.4 6.04 89.5 3.09 81.8 4.03
Mat South 88.9 6.05 65.8 6.63 84.9 4.63 83.8 3.79
Masvingo 99.7 0.30 81.4 3.35 93.7 1.78 90.9 2.06
ZIMBABWE 97.7 0.53 84.3 1.35 90.0 1.72 86.6 1.57

SOURCE: SACMEQ (2007)

The levels of provision for both the sitting anditing places were generally
satisfactory in SACMEQ 1 (1995) with 97.7 percehtlte Grade 6 pupils having one
sitting place each, and 84.4 percent having onegngrplace each. In SACMEQ IlI
(2007) the situation of sitting places in the couitad signicantily decreased to 90.0
percent, while the writing places had slightlyeased to 86.6 percent .

To test whether an incresase or a decrease is sifycant or not, the samplimg
errors of the two periods are used as follows:

For example, the Zimbabwe difference in sitting yismns for SACMEQ | &
SACMEQ Il is 97.7% -90.0% = 7.7. The 97.7 SE 8ACMEQ I is 0.53 while for
SACMEQ lll'is 1.72.

The SE of differences +0.532 + 1.722 = 1.80
Therefore 2(SE) is =3.6
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If the absolute numbers 7.7 is greater than 2(8Bhis greater than 3.6 then the
decrease (or increase) is significant.

All the ten provinces recorded decreases in sitfilages from where they were in
1995. Midlands and Bulawayo provinces recorded shmeallest decreases of 0.5
percent and 2.5 percent respectively while thigelst decreases were recorded in
Mashonalnd East with 18.6 percent and Mashonalfdest with 13.6 percent . With
90 percent as national percentage of pupils hasittghg places in 2007, five
provinces Masvingo, Midlands , Manicaland, Haramd Bulawayo had sitting places
between 90 percent and the national benchmark@®p#&écent. In other words none of
the ten provinces had the Ministrys benchmark @f sitting place for each pupil.

As for the writing places, six provinces experiahciecreases while four had
decreases between SACMEQ | and SACMEQ IlIl. Takimg consideration the sizes
of the sampling errors, significant increases ofenecorded in Bulawayo, Midlands,
Matebeleland North and South Provinces. Mashonaleest had a significant and
highest decrease of 16 percent while the otheripres had decreases that were not
significant. Harare the capital province experieheedrop of 2.7 percent. It is very
important to mention that the decreases in furaifrovision did not necessarily mean
that furniture were removed/stolen or vandalisedha&t schools. The drop in the
supplies could have been caused by the increasarmiments when most schools
were witnessing the rise in enrolments without sea&ly providing the additional
furniture for the pupils. In cases of newly buithsols, may be the furniture had not
been supplied by the time of the survey. Howevee tivo urban provinces -Harare
and Bulawayo had better provisions of both sittiamgd writing spaces. Rural
provinces except Midlands had lower levels ofirgjtiand writing facilities. The most
worrying Province was Mashonaland East that hadeth®t provisions for both sitting
and writing spaces.

The Ministry should enforce the meeting of benchreaandards of provisions by all
the Responsible Authorities and schools to make st efforts towards meeting
quality education are being made. The Provincialice$ should identify all the
schools lacking furniture and advise the Respoashlithorities and the National
Office for consideration when allocating funds be tschools. All the schools Heads
should ensure that all the pupils in their schaoés provided with both the sitting and
writing spaces on a one to one situation at atnieg levels. Otherwise, the decline
in the country’s ecnomic performance between 20@02007 could have contributed
to drop in the provision of these resources instt@ols.

5.2 Provision of basic textbooks and reading materials for the pupils

The benchmark requirement is that each pupil shbakke one text book for each
subject and at least one library book per childaath school.
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5.2.1 Provision of English and Mathematics texttsook

The capacity to read well is not only an esseriial skill but it also represents a
gateway to further learning in all other subjecibe Grade 6 pupils were asked
whether (a) they used a reading textbook by therasel(b) they shared a reading
textbook with one other pupil, (c) they shared adieg textbook with two or more
pupils, or (d) no pupils had a reading textbookbl&€eb.2 below shows the percentage
of the pupils who had Reading and Mathematics te&b for use by themselves.

Table 5.2 Percentages and sampling errors for pupils having ceading and
mathematics textbooks (SACMEQ | and SACMEQ III).

SACMEQ | SACMEQ Il
Provinces g‘)’(‘{[g;iadi”g Own Reading/ textbook Own Mathematics textbook
% SE % SE % SE

Bulawayo 28.0 12.61 18.3 7.65 16.2 7.62
Harare 34.6 9.45 19.2 6.60 19.8 8.27
Mash Central 13.9 3.69 14.6 4.18 10.8 3.97
Mash East 34.6 9.12 21.1 6.31 8.4 2.84
Mash West 17.9 4.99 9.0 4.16 10.6 3.97
Midlands 154 5.13 15.5 5.68 16.2 6.22
Manicaland 17.7 5.51 11.4 2.86 7.9 2.29
Mat North 12.9 2.68 9.1 3.42 6.0 1.65
Mat South 11.7 3.67 17.8 7.56 16.9 9.06
Masvingo 17.3 5.23 13.1 4.35 10.4 4.00
ZIMBABWE 20.4 2.12 14.8 1.66 12.1 1.67

SOURCE: SACMEQ (2007)

From the results in Table 5.2, it was evident thaing SACMEQ | only 20.4 percent
of the Grade 6 pupils had their own English readerext books. In the SACMEQ
[l project, the level of textbooks provision inetmation had dropped to 14.8 percent.
This was statistically significant taking into caleration the size of the sampling
errors. Harare and Mashonaland East provinces hhdt the highest percentages
during SACMEQ | also went down to 19.2 percent &idl percent respectively.
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Only two provinces, Mashonaland Central and Matlhed South had some
improvements in the supply of the English readerext books during SACMEQ Il
however these changes were not statistically sagmf. The national low average of
14.8 percent of the text books is a very worryimg @s the country is very far away
from meeting its own benchmark of each pupil pgt b®ok.

The provision of Mathematics text books showed that national average position
was only 12.1 percent. This meant that 87.9 peroéthe pupils did not have the
Mathematics text books or they shared them witlerogupils or with their teachers.
Harare province had the highest provision with 198rcent followed by
Matabeleland South with 16.9 percent. The problesms most acute in Mashonaland
East, Mashonaland Central, and Matabeleland Nd&dh had average provisions of
8.4 percent 7.9 percent and 6.0 percent respegtivel

In Zimbabwe the shortage of textbooks in schoads & common problem and the
results in Table 5.2 above show that there wale htariation in the provisions of

English textbooks among provinces. The shortagth®freaders was highlighted in
SACMEQ | but in SACMEQ Il the problem had got werwith the national average
going down to 14.8 from 20.4 percent. Mathemat&ghiooks came into SACMEQ

[ll Project on a national low average of 12.1 patce

There is need for everyone concerned with educa@mices to strive towards the
provision of basic subject textbooks such as fothdmatics on a one to one basis for
every child as stated in the national benchmarldeliies for primary schools.
However findings from both SACMEQ | and SACMEQ ihdicate that almost half of
the Grade 6 pupils shared textbooks for both Rgadimd Mathematics with two or
more pupils. The same finding is shown on textbod&rmation in Annex I. This
finding might need the Policy makers to review tiemchmark policy of one pupil per
text book as it is not very feasible as has beewsiduring the twelve years between
the two SACMEQ studies. As the writing of this repwas progressing, all the
Zimbabwe primary schools were receiving Mathematiod Reading text books on
one pupil per textbook basis from UNICEF (see AnBerport). Therefore the dream
of having each child with a textbook for each sabjeas being realised through
UNICEF and its mobilisation of the Internationalaw support.

5.2.2 Provision of Classroom library books

Schools in Zimbabwe are allocated per capita griaythe Government based on the
enrolment of the pupils for purchasing textbookd stationery. Heads of schools plan
and utilize the funds as situations at their sch@auld demand in a given year. Non-
government schools are further allocated fundshieyr tResponsible Authorities for

purchasing more provisions. Big schools have gdmdry facilities that can support

their entire library needs, while small schools ntépose to have individual small

class libraries. The school Heads and their finamemittees are responsible for the
equitable allocation of the classroom library botik¢he individual class teachers.
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One of the best predictors of reading ability amanprehension is the number of
books that pupils have read. Studies of readiregady (Elley, 1992) involving 32
systems of education, showed that high levels adirey literacy were associated with
the availability of classroom libraries from whiphpils could borrow books. In both
SACMEQ | and SACMEQ Il the Grade 6 teachers wesieed about the availability
of classroom library or book corner and the arramgg for allowing pupils to borrow
books from these libraries. The teachers were aketlicate the number of books in
the classroom library. If there was no classrodmaliy the teacher was directed to
write zero.

Table 5.3 Means and sampling errors of class liary books per pupil
(SACMEQ | and SACMEQ 11

Class library books per pupil

Provinces  gacmEQ| SACMEQ Il

Mean SE Mean SE
Bulawayo 0.6 0.21 0.6 0.23
Harare 0.6 0.24 0.8 0.39
Mash Central 0.4 0.17 0.2 0.14
Mash East 0.7 0.34 0.7 0.30
Mash West 0.1 0.07 0.5 0.27
Midlands 1.5 0.85 0.3 0.15
Manicaland 0.4 0.17 0.4 0.11
Mat North 0.1 0.10 1.3 0.62
Mat South 1.2 0.92 0.6 0.33
Masvingo 1.1 0.51 1.9 0.85
ZIMBABWE 0.7 0.16 0.7 0.13

SOURCE: SACMEQ (2007).

In Table 5.3, the numbers of classroom library Isopkr pupil have been shown.
Three provinces, Midlands, Matabeleland South amg\Whgo had at least one library
book per pupil during SACMEQ | in their schools.eThational mean remained the
same at 0.7 for both SACMEQ | and in SACMEQ Illl.heTsupplies of the library

books increased in four provinces, remained theesauthree and decreased in the
last three provinces. A significant increase waslena Matabeleland North that rose
from 0.1 in 1995 to 1.3 in 2007, and Masvingo tleeste from 1.2 to 1.9. A big drop
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was recorded in Midlands that had 1.5 under SACMEQd got down to a mean of
0.3 in SACMEQ lll. There is need for the Minist@fficials to sensitize all the

Responsible Authorities on the need to provide daahreading materials to all the
schools. The two urban provinces, Bulawayo and tdaread stable library book
supplies with mean averages of 0.6 and 0.8 resdgti

5.3 Provision of basic classroom facilities for the teacher
The schools benchmark list has that each classrsioonld have a chalkboard, a
teacher’s table and a teacher’s chair.

5.3.1 Provision of a chalkboard.

The grade 6 teachers were asked to indicate ifhlaeychalk boards, tables and chairs
for use in their classrooms. Tabked, 5.5 and 5.&how the findings.

Table 5.4 Percentages and sampling errors of Grade 6 upitlassrooms with
chalk board (SACMEQ | and SACMEQ Il1)

Chalk board
Provinces SACMEQ | SACMEQ Il

% SE % SE
Bulawayo 100.0 0.00 82.9 7.44
Harare 93.1 3.89 80.5 7.75
Mash Central 84.9 9.07 86.0 7.05
Mash East 89.7 7.38 93.9 6.22
Mash Wes 78.C 10.61 83.4 9.8(C
Midlands 100.( 0.0C 78.8 9.6¢€
Manicalant 93.% 5.21 49.8 13.31
Mat North 100.0 0.00 82.0 12.10
Mat South 100.0 0.00 79.5 11.64
Masvingo 95.0 5.00 87.5 12.47
ZIMBABWE 93.C 1.92 77.8 3.51

SOURCE: SACMEQ (2007

Under SACMEQ 1, 93.0 percent of the Grade 6 pupise learning in classrooms
with chalkboards. The situation had decreased t8 @é&rcent during SACMEQ |IIL.

This meant that 22.2 percent of the pupils werenieg in classrooms where the
teachers were not having a chalkboards or wheohsswere taught outside the
normal classrooms or in most cases under some dfadier. Manicaland had the
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most worrying situation with a drop from 93.3 parciemn 1995 down to 49.8 percent in
2007, and this was followed by Midlands with 21.2rgent point drop and
Matabeleland South that had a drop of 20.5 perrent 100 percent in 1995. These
situations are statistically significant and areywsorrying and hence they needed the
necessary national support and attention.

5.3.2 Provision of a teacher’s table

Table 5.5 Percentages and sampling errors of Grade Gassoms with Teacher
Table (SACMEQ | and SACMEQ Il1)

Teacher chair

Provinces o) cmEQ | SACMEOQ il

% SE % SE
Bulawayo 100.0 0.00 79.6 7.71
Harare 94.6 3.25 78.2 7.87
Mash Central 67.1 11.58 86.1 8.32
Mash East 81.3 10.04 85.5 8.40
Mash West 78.0 10.61 67.2 13.25
Midlands 74.7 9.06 65.3 11.66
Manicaland 83.2 8.21 49.8 13.31
Mat North 50.0 19.52 61.2 14.95
Mat South 90.0 7.24 79.5 11.64
Masvingo 81.3 8.23 69.3 14.16
ZIMBABWE 80.1 3.16 70.1 3.94

SOURCE: SACMEQ (2007)

Table 5.5 shows that 80.1 percent of the Zimbabwad& 6 pupils were learning in
classroom where teachers had a table each duri@VERQ | and this position had
dropped to 70.1 percent in 2007. Seven provincesrded decreases in the provision
of the teacher’s tables during this period. Thesta @mply that in 2007, 29.9 percent
of the Grade 6 pupils were in classrooms withoathers tables. Manicaland had a
significant decrease from 83.2 percent to 69.8quer¢33.4), a situation which could
have been caused by the sudden mushrooming of méwols and increasing
enrolments in urban schools from 2000 up to 20QdaBayo also had a significant
drop of 20.0 percent point and this was significartte other six provinces had
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decreases that ranged between 10 and 20 percestsiitiation needs to be looked
into seriously as no teacher can operate effegtiwathout some table to use during
his teaching operations in the classroom.

5.3.3 Provision of a teacher’s chair

Table 5.6 Percentages and sampling errors of Teacher GBACMEQ | and
SACMEQ III)

Teacher Chair

Province SACMEQ | SACMEQ Il

% % SE

SE

Bulawayo 100.0 0.00 74.9 8.45
Harare 94.6 3.25 78.7 7.84
Mash Central 63.3 11.43 82.0 9.25
Mash East 83.0 9.43 77.5 9.89
Mash West 72.5 10.55 53.8 13.96
Midlands 78.9 9.12 69.4 10.69
Manicaland 78.2 9.14 49.8 13.31
Mat North 43.7 18.09 61.2 14.95
Mat South 79.0 9.76 79.5 11.64
Masvingo 92.8 5.26 66.6 14.26
ZIMBABWE 79.8 3.09 67.8 3.97

SOURCE: SACMEQ (200)7

Table 5.6 shows that during SACMEQ |, 79.8 peradrthe Grade 6 pupils were in
classroom without teachers chairs and that positazhdropped to 67.8 percent during
SACMEQ Ill. Manicaland had the largest and mostigigant decrease of 28.4
percent and was followed by Masvingo with 26.2 patcand Bulawayo with 25.1
percent decrease. Four other provinces had mardeakases while the remaining
three provinces had some increases that rangeeéd®ethd and 19 percent. These data
show that no province was meeting the benchmaridata of one chair per teacher
per class. There is need for each teacher to beidea with a chair for his/her
personal use during lesson planning and markinpfls’ exercise books.
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5.4 Provision of basic writing supplies for the pupils

The Ministry benchmark resource list states thahdarade 6 pupil should have four
exercise books for the four main subjects, four@ge books for writing notes, a ball
point pen, a pencil, a ruler and a pencil eraser.

Children learn most effectively when there is aaqdate supply of learning resources
in the classroom. Where resources are in shorthguppwhere children share among
themselves, learning becomes difficult. It was elfiere important to make an
assessment of the levels of provision of basicsotesn learning materials such as
exercise books, notebooks, erasers, pens, and.rlilee Grade 6 pupils were asked to
indicate whether they each had four exercise bdokshe four main subjects, four
exercise books for writing notes, a ball point pepencil, a ruler and a pencil eraser.

The percentages of pupil in 1995 and 2007 notgssisg a selected set of the above
classroom materials have been presented in t&tdeand 5.8below;

Table 5.7

Percentages and sampling errors $tiortages of basic classroom

materials: Those whd®O NOT HAVE Exercise books, notebook, and/or pencil.
(SACMEQ | and SACMEQ lIl)

SACMEQ | SACMEQ llI

Exercise Exercise
Provinces books Notebook Pencil books Notebook Pencil

% SE % SE % SE % SE % SE % SE
Bulawayo 34 1.77 18.0 7.72 8.1 2,57 157 3.18 23.3 3.79 16.3 3.13
Harare 2.7 1.59 20.4 7.53 9.6 274 18.7 553 313 6.50 17.1 5.18
Mash Central 70 486 327 940 442 11.43 9.6 3.430.5 5.03 143 417
Mash East 0.8 0.58 37.3 6.64 199 495 39.8 15.17 523 11.65 49.6 12.24
Mash West 31 196 494 682 306 820 259 982 364 945 300 891
Midlands 22 084 529 626 36.0 7.30 141 41495 453 126 3.51
Manicaland 156 8.04 484 958 27.8 954 10.1 4.023.2 6.14 205 431
Mat North 75 344 482 972 281 528 325 1046 620 795 455 9.02
Mat South 15 069 374 697 1953 470 208 816 374 860 295 8.40
Masvingo 2.3 1.17 38.1 5.48 2258 5.65 6.5 2.525.6 5.40 17.6 5.27
ZIMBABWE 4.9 1.33 40.4 254 25.68 240 174 224 .630 2.36 234 2.16

SOURCE: SACMEQ (2007

40



Table 5.7 above shows the levels of shortages € lsdassroom materials among the
Grade 6 pupils by provinces during SACMEQ | in 198% SACMEQ Il in 2007.
An exercise book is defined as a book for writihgttis marked by the teacher. Each
pupil is/was expected to have a set of four exerbmoks for the four subjects being
taught. Nationally, 4.9 percent of the Grade 6ilgugid not have writing exercise
books during SACMEQ |, and this average had riseht4 percent during SACMEQ
[ll. Manicaland had the worst situation of 15.6 qmart of its pupils without the
exercise books in 1995. Nine provinces, except Maand experienced reduction in
the provision of the exercise books in 2007. Maslemd East, Matabeleland North
and Mashonaland West recorded some high shortdg838.® percent, 32.5 percent
and 25.9 percent respectively by 2007.

A notebook is defined as an exercise book for mgitiotes that are not marked by the
teacher. Each pupil is expected to have a setuwfdrercise books for making notes
for the four main subjects’ areas of English, Math&écs, Shona/ Ndebele and
General paper. On average, 40.4 percent of thee@guupils in Zimbabwe did not
have the notebooks during SACMEQ | and this figheel dropped down to 30.6
percent in 2007. The provision of the notebooks maar in all the provinces. This
situation needs improvement as it is very necedsargach pupil to have the required
set of notebooks for writing notes for each subject

Each Grade 6 pupil needed a pencil for making drgsveand sketches during lessons.
SACMEQ | showed that 25.7 percent of the Grade@lgulid not have pencils while
this figure had dropped down to 23.4percent in 20@@shonaland Central had the
highest shortages of 44.18 percent during SACME® 1995 while Mashonaland
East had 49.59 percent of its pupils without penicil2007.

41



Table 5.8 Percentages and sampling errors $tiortages of basic classroom
materials: Those wh®0O NOT HAVE eraser, pen, and/or ruler. (SACMEQ | and
SACMEQ 1)

SACMEQ | SACMEQ I
Provinces Eraser Pen Ruler Eraser Pen Ruler

% SE % SE % SE % SE % SE % SE
Bulawayo 47.2 398 3.7 1.22 21.0 580 286 38186 4.01 254 5.60
Harare 43.0 397 54 3.18 146 344 323 65272 546 176 5.04
Mash Central 64.3 732 236 10.46 46.0 9.087.6 805 132 3.67 194 3.86
Mash East 51.1 8.07 44 2.54 380 635 717 86453 13.24 545 11.83
Mash West 659 6.00 128 6.71 449 750 496 91875 9.60 337 948
Midlands 749 367 178 7.98 446 737350 632 11.8 358 19.3 3.58
Manicaland 62.1 6.08 236 9.33 395 7.47 406 6.7157 392 286 4.70
Mat North 63.9 11.05 7.6 2.66 42.0 9.11 69.7 7.1B4.6 10.26 56.8 8.95
Mat South 51.7 729 538 2.30 338 544 448 881 .4288.37 320 8.67
Masvingo 58.8 6.74 5.1 1.23 409 6.29 342 635 112.3.02 242 558
ZIMBABWE 59.6 210 119 213 37.7 233 427 244 50 213 292 216

SOURCE: SACMEQ (2007

Table 5.8 shows that 59.6 percent of the Gradelgpin Zimbabwe did not have
erasers during SACMEQ | and this position had geapto 42.7 percent during
SACMEQ Il showing an improvement in the provisiokight provinces had

increases in the provions of the eraser in SACMHBQHRerhaps the schools had
realized the importance the erasers for use by phpils. Two provinces,

Mashonaland East and Matabeleland North experiefwréiter slight improvement in

2007 to 71.7 percent and 69.7 percent respectively.

Of the Grade 6 pupils in 1995, 11.9 percent didhaote writing pens for use during

lessons and this situation had deteriorated to gér6ent in 2007. Seven provinces
had more pupils failing to have writing pens in 20than in 1995. Maybe this

deterioration was caused by the parent’s failurgeibthe basic materials due to the
country’s economic hardships that were tighteningweerybody.

42



The percentage of pupils without rulers for use ®a§ percent during SACMEQ |
and had increased to 29.16 percent during SACMECSIk provinces experienced
some reduction in the number of pupils without rsilehile four provinces had more
pupils failing to access them. All the School Healdsuld be made aware of the need
to ensure that the basic writing provision are Wduand availed for use by all the
pupils in the school.

5.5 Provision of basic teaching aids for the teacher

The Grade 6 teachers were asked to indicate wh#thg had access to the use of
Geographical maps, English and Mathematics teachids in the school, Table 5.9
gives the findings to these situations.

Table 5.9 Percentages and sampling errors of Grade 6 pupilgnt teachers with
access to teaching aids in the school (SACMEQ III)

Teadineids
For teaching Reading For teaching Mathematics
Provinces
Teacher's
English Teacher's Geometrical guide
Map dictionary guide instruments
% SE % SE % SE % SE % SE

Bulawayo 66.6 9.12 62.9 9.41 66.3 8.27 14.7 6.69 9.96 8.36
Harare 69.2 8.37 64.9 7.72 68.7 8.72 18.4 9.05 569.8.82
Mash Central 51.7 13.68 40.9 9.66 55.9 13.26 25 512 514 14.98
Mash East 60.4 16.01 429 15.34 75.6 11.40 03 30.352.8 12.05
Mash West ~ 53.8 13.60 49.6 13.61 35.6 1256 9.1 851415 13.20
Midlands 57.7 11.49 56.9 11.13 57.8 10.71 8.3 4.6753.3 10.13
Manicaland  23.5 9.24 29.5 13.11 30.8 9.60 2.4 2.4037.1 13.30
Mat North 61.2 1495 50.0 15.26 91.0 9.05 2.9 2.9288.1 9.41
Mat South 61.9 12.40 60.4 1459 453 1433 15.0 .80L0 50.8 14.58

Masvingo 43.4 12.49 61.7 13.00 47.1 13.23 0.0 0.0065.7 13.59

. 51.3 3.84 50.1 3.95 54.0 3.79 6.5 1.61 53.9 4.02
Zimbabwe

SOURCE: SACMEQ (2007)
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Table 5.9 above shows that during SACMEQ Il only&percent of the Grade 6
pupils were taught by teacher with access to scaauhp within their schools. Two

urban provinces Bulawayo and Harare had the highextlies with 66.6 percent and
69.25 percent respectively. Two provinces Manic@land Masvingo had the lowest
supply of the maps with 23.5 percent and 43.4 peroespectively. This situation

meant that in Zimbabwe, 48.1 percent of the Grageifls were taught by teachers
who did not have access to maps in the school.

The provision of school dictionaries stood at S5fetcent. Once again the two urban
provinces Bulawayo and Harare topped the list W29 percent and 64.9 percent
respectively. Masvingo and Matabeleland Souttofedid with satisfactory provisions

of 61.7 percent and 60.4 percent each. Mashon&amndral had the lowest level with

29.5 percent. Dictionaries are very essential foe tdevelopment and more

understanding of the language by the teacher ammhgydearners. The education
officials need to check that all schools providis tiseful book for all the teachers and
the learners at all the schools.

The data showed that only 54.0 percent of the Géaglepils were taught by teachers
who did not have teachers’ guides. Surprisingly &bateland North had 91 percent of
its schools that had English Teachers guides, aa=lfellowed by Mashonaland East
that had 75.6 percent. Six other provinces werevals® percent level and only two
provinces were below these were Mashonaland Centitd 30.8 percent and
Mashonaland West had 35.6 percent.

The provision of Mathematical instruments was rakeh seriously by the school
authorities. The national average was only 6.5 gmrc Only three provinces
Bulawayo, Harare and Matabeleland South had schwdls some Mathematical
instruments for use by the teachers. The lack esgéhMathematical instruments
deprives the teachers the need to demonstrate dhstraction of chalk board
drawings using the correct tools.

On average, 53.9 percent of the Grade 6 pupils verght by teachers who did not
have or could not access Mathematics teacherseguidatabeleland North had the
highest provincial percentage of 88.1 percent amad vollowed by the two urban
provinces of Harare and Bulawayo with 69.5 peraamd 69.9 percent respectively.
Five provinces were in the 50 percent range, ang o provinces Mashonaland
West and Manicaland were below 50 percent. Thisadn was satisfactory but
needed the support and attention of the Schooklrisps.

5.5 Issue of equity in allocation of resources among and within Provinces

The provision of equal opportunities for childrenleéarn is an issue of concern for
most Government in Developing countries. There @ equal provisions and
distribution of teaching and learning resources ragnall the schools. If schools had
the same levels of teaching and learning resoutuas parents would not become
worried about which school to send their childrenSchools in Zimbabwe are largely
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left to decide the materials they can afford faitlschools and hence wide variations
in the supply of the materials.

From what has been observed on the material poovisy type and by provinces, in
Tables 5.1 up to Table 5.9, the results have shbatthe general levels of the inputs
with a few exceptions were mostly inadequate inosinall the provinces. The tables
show that there are wide variations among and wiphovinces.

5.6 1Variation among schools within Provinces

The values presented as variations among schotiigwgrovinces are percentages of
the size of Standard Deviations (SD) for the progsiout of the total for Zimbabwe

when aggregated at the school level. If the SDnia province is the same as that for
Zimbabwe, the value would be 100. If it is smallee value would be smaller than

100, if it is larger the value would be larger tHEd0. For example, in Bulawayo the
value was 31.6 which indicate that there was nothmwariation between schools

within the Bulawayo Province. However in Mashonald&mast with an SD of 132.4 it

means that there were wide variations among theatglin the province. More details

are shown in Table 5.9 below.

5.6.2Variation among provinces

Table 5.9 shows material resource distribution dbosls as assessed by variation
among schools within provinces and variation amomyinces
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Table 5.9Variations among schools within Provinces SACMEQ IlI.

Variation
) MA among
Material BUL HAR MAC MAE MID MNC MTN MTS MVO Province
Resources W S
Sitting
316 933 379 1324 1552 26.1 135 96.8 100.4 68.8.7
places
Writing
252 724 57.6 137.1 1246 323 1264 153.2 71.3 .9568.2
places
Reading 164.7 1007 738 848 884 1212 683 70.6 1189 860
textbook
Mathematics o1 1965 727 68  79.4 1296 569 578 137 602 O
textbook
Class library
_ 153 185 3.3 2965 9.8 10.6 8.3 287 177 827 0
book/pupil
Chalk board 848 784 875 717 101.4 106.2 144009 922 741 176
Tr table 753 69.9 90 857 117.6 1089 123.6 119/@® 101 1.8
Tr chair 82,0 69.1 931 982 1141 995 1229 219785 1044 0.2

Ex- books 51,0 85.5 42.6 163.2 113.6 ©64.3 61.9 81461043 77.6 3.8

Notebook 56.1 87.7 52.1 130.7 110 64.8 88.8 102.41.11 92.9 17

Pencil 501 805 570 1468 1035 496 677 127 414986 12
Eraser 553 873 648 1144 969 94 999 869 10089 172
Pen 666 8590 42 1557 1139 497 628 1403 11331 54
Ruler 908 748 602 1303 99.8 523 746 1128 610042 16
Map 809 786 1056 109 1053 1052 889 1102 868002 45
English 851 66.0 92.6 1143 1087 98.7 939 117.1 100.6.4 97 3.8
Dictionary

Trs guide - 209 501 1069 1016 109.4 1003 944 59 109  109®
Reading

Geomewical .y 1355 354 1106 125 72 651 1143 1366 O 0
Instruments

Tr's guide - 75.4 105.4 107.6 1093 956 103.1 79.6 106.01 1 7.1
Mathematics

SOURCE: SACMEQ (2007)

Table 5.9 shows the resources distributions amohgas and within provinces. The
values represent the intra class correlation aoefit at the school level data. For
example the value of 4.7 for sitting place is acpatage of the total variation
explained by the differences among the provinceisthe (100 -4.7%), 95.3 percent as
the variation within provinces. The items that skdwhe largest variations among
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provinces were the eraser with 17.2 followed byebobk 17.0 and ruler 16.0 this
means that some 83 to 84 percent of the variati@are explained by the differences
within the provinces.

In Bulawayo province there are schools that haeé svide variations in the provision

of Reading text-books to a level of 164.7 and Mathtcs to a level of 162.1 while

provinces such as Manicaland and Matabeleland leasats in these materials in the
range of 60 to 70 levels. High figures show thaytlare wide disparities while low

figures are indicating that schools are on the skawels of the materials provision.

These situations show that there are wide dispariti the provision of both Reading
and Mathematics textbooks in both Bulawayo and K&and provinces.. Harare
province also had high supplies of the two textksom some of its schools as it had
provisions of over 100 points in the two textboo&ees.

Generally the two urban provinces have high levieprvisions on nearly all the
materials while disparities are very significantcag the rural provincesThe two
urban provinces have parents who are at least @blenake some meaningful
contributions to their schools through the paymertschool levies. These levies are
used by school Heads to purchase the necessahjrtgand learning materials. This
situation is different at most rural schools wherest parents are not able to pay the
needed levies for the schools developmental neesia. result of this inability to pay
the rural schools are having the least supplieth®fteaching and learning materials.
Limited or no materials situations lead to belownmum level performances in the
study tests.

The wide variations between the provisions amorg phovinces range from 82
percent to 98 percent on various materials. The&tians should help the Ministry
needs to establish reasonable levels of matepaitsnto schools and also to ensure a
more equitable distribution of the items in the cal distribution index among
provinces. Using the data given in Table 5.9 thesgBoment should be able to put
measures in place to address the differences @tigas in resources allocations or
distributions among provinces.

Policy Suggestion the Ministry should undertake an immediate reviefvthe
inequitable allocation of school resources acraossipces and should give particular
attention to the needs of schools in the Rural iRc@s, in particular, Mashonaland
East and Matabeleland South. The Provincial Dimsctid Matabeleland South and
Mashonaland East should identify schools in theavices that lack most resources
and advice Head Office for consideration when resesiare distributed.

Conclusion

The chapter has shown that provinces have diffdevais of resources provisions.
The two urban provinces, Bulawayo and Harare hasenbfound to have better
resources than the other eight provinces whichagely rural. Schools in the rural
areas often have limited funding and hence theimedjuesources are rarely provided
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for the teachers and the pupils. What can the Mindo to address the disparities in
the resource provisions between the provinces?idw wf these disparities in the
provision of the resources between provinces, thet chapter looks at how the
pupil’s performances in the SACMEQ Reading and Matétics tests may have been
affected or influenced by the levels of the resesigrovisions.
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Chapter 6 REASEARCH FINDINGS ON RELATIONSHIPS
BETWEEN RESOURCE PROVISIONS AND PUPILS
ACHIEVEMENTS

Chapter five looked at the materials provisiongha ten provinces with a view to
establish whether they were equitably distributeabiag the provinces and among
schools within the provinces. The current chaptealyses the performance of the
Zimbabwe’s ten provinces in both the SACMEQ Ill Bie@g and Mathematics tests.
The Provincial achievements are also compared witdse of the SACMEQ Il
countries. Relations between the material and tbeiqcial achievements are drawn
between the Zimbabwe provinces using the SACME@adth. Therefore this chapter
answers the following research questions;

a) Have Zimbabwe schools’ achievements improved fréx€BREQ | (1995) to
SACMEQ Il in 20077

b) How did the Zimbabwean Grade 6 pupils perform imdteg and Mathematics
when compared to the other SACMEQ Ministries in 200

c) Is there any relationship between the pupils’ actieent outcomes on
Reading and Mathematics in the SACMEQ tests andptbeision of these
basic teaching and learning resources?

6.1 The performance of the Zimbabwe Provinces in the SACMEQ III Reading
and Mathematics tests.

The Reading items used during SACMEQ | and SACMEQor both the Pupil test
and Teacher test) were the basis for (i) item catlibn; (ii) test equating, (iii)) and
standardization of scores at 500 as the mean afda$Othe standard deviation.
SACMEQ | scores were therefore established basdbes® processes. Since a subset
of SACMEQ Il items were used in the SACMEQ |l syuidr both tests, the already
calibrated scale was used for scoring. Thereforevas possible to make direct
comparisons between times. The Zimbabwe mean #rptipil's reading test for
SACMEQ | which was 504.7 had slightly improveds@7.7during SACMEQ Il but
this performance was below the SACMEQ Il mearbdt.8 The Zimbabwean mean
for Mathematics SACMEQ Il was519.8 and was above the SACMEQ Il
Mathematics mean &09.5 However this means that Zimbabwe’s achievemeete w
above the SACMEQ countries’ mean of 500 in both Reading and Mathematics
achievements, but below the SACMEQ Il mean fordegand above the SACMEQ
[l MEAN for Mathematics.
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Table 6.1 Means and sampling errors for the Reading anth&faatics test scores of
pupils- (SACMEQ | and SACMEQ Ill) by ProvincesPupil performance on all
items.

SACMEQ 1995 SACMEQ Il 2007

Reading Reading Mathematics
Province Mean SE Mean SE Mean SE
Bulawayo (u) 549.6 6.6 589.5 13.3 577.2 13.0
Harare  (u) 559.2 13.5 599.3 11.2 585.4 10.7
Mash Central 501.1 9.9 481.0 7.7 500.0 6.1
Mash East 492.3 9.6 464.5 8.4 486.1 5.7
Mash West 508.0 12.1 497.2 22.9 510.5 19.0
Midlands 500.4 9.2 533.1 22.8 551.0 21.2
Manicaland 498.0 8.7 466.7 15.2 488.3 11.7
Mat North 466.5 7.2 476.9 12.2 486.7 12.5
Mat South 484.2 8.1 464.1 21.0 474.5 16.7
Masvingo 502.8 11.4 516.3 15.8 531.7 16.3
Zimbabwe 504.7 3.6 507.7 5.7 519.8 5.0

SOURCE: SACMEQ (2007

Three provinces, Bulawayo, Harare and Mashonalaedt\Were above the national
mean average of 504.7 during SACMEQ | in 199%is national mean rose to 507.7
during SACMEQ 11l in 2007 and this was not statatly significant regardless of the

decrease in school resources. The following fouwvipces Bulawayo, Harare,

Midlands and Masvingo achieved mean averages abwmwenational mean level.

Bulawayo’s mean increased from 549.6 to 589.5 wHdeare increased from 559.2 to
599.3 Midlands rose from a level below the natigmerformance of SACMEQ | to a

pleasing level of 533.1 in SACMEQ IIl. Masvingo Rice’s mean rose from 202.8
to 516.3. The general situation shows that therse av@eneral improvement in the
Reading SACMEQ Ill competences in the Zimbabwe sthfsom the level they were

during SACMEQ I. However, Matabeleland South andsMmaland East had the
lowest SACMEQ Il reading levels of 464.1 each. Taa show that there are wide
variations between the high achieving (urban) pross (599.3 and 464.1) and the
lowest (rural) provinces.

As for Mathematics scores, the national averagedsai 519.8 and four provinces,
Bulawayo, Harare, Midlands and Masvingo were alibissmean. Six provinces were
below this national mean with Matabeleland Southitathe lowest mean of 474.5.
From the data on provisions for the teaching offidatatics, Matabeleland South had
the lowest supplies of Mathematics text books, Mathtics teachers guide and use of
Geometrical instruments. This shows that this progis poor performance was result
of the low provisions of the required teaching dedrning provisions. Harare and
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Bulawayo provinces had the highest supplies ofttegcand learning materials for
Mathematics and rightly obtained the best natiswres in the subject. In other
words these situations are supporting the needsétools to have the required
teaching and learning materials for the pupils tndiit positively during their
schooling experiences. Where pupils had limitedueses, the results show that these
pupils performed below the level of those who hagramresources. These results
show that where there are limited or no resourte$oasly pupils are bound to have
low academic achievements. They also showed theretis a strong correlation
between the level of provisions and the pupil’'si@ebments in both the SACMEQ
Reading and Mathematics tests.

6.2 The performance of the Zimbabwean Provinces compared with the

SACMEQ Ministries in the Reading and Mathematics tests.

In Table 6.2 Reading and sampling errors in 2007%He ten provinces of Zimbabwe
as well as those for national Ministries of SACMEQuntries have been presented in
descending order of mean scores.

Table 6.2 Means and sampling errors for tieading test scores of pupils for
SACMEQ countries and Zimbabwe Provinces (SACMEQ Il

Zimbabwe Provinces SACMEQ lll Mean Scores SE Countries
1. Harare 599.3 11.18

2. Bulawayo 589.5 13.33

3. 577.8 3.40 Tanzania

4 575.1 3.10 Seychelles
5. 573.5 4.92 Mauritius
6. 549.4 2.98 Swaziland

7 543.1 4.92 Kenya

8 534.6 4.57 Botswana
9. 533.9 3.11 Zanzibar
10. Midlands 533.1 22.85

11. Masvingo 516.3 15.76

12. 511.8 3.69 SACMEQ/ I
13. 507.7 5.66 Zimbabwe
14. Mashonaland West 497.2 22.89

15. 496.9 2.99 Namibia

16. 494.9 4,55 South Africa
17. Mashonaland Central 481.0 7.74

18. 478.7 3.46 Uganda

19. Matabeleland North 476.9 12.17

20. 476.0 2.82 Mozambique
21. 467.9 2.86 Lesotho

22. Manicaland 466.7 15.17

23. Mashonaland East 464.5 8.41

24. Matabeleland South 464.1 2095

25. 434.4 3.34 Zambia

26. 4335 2.63 Malawi

SOURCE: SACMEQ (2007)
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The Zimbabwe’'s mean score for SACMEQ Il Readingswa07.7 while the
SACMEQ Il Ministries mean was 511.8. This meares tihhe Zimbabwean mean was
below the SACMEQ Il average score. Zimbabwe ocedphe eighth performance
position among the fifteen participating MinistriesTwo of Zimbabwe provinces,
Harare and Bulawayo had mean performances that were above the meatie of
fifteen SACMEQ Ministries in the Reading tests. TBACMEQ IIl best nation,
Tanzania had a mean Reading score of 577.8 whitarél@rovince had 599.3 and
Bulawayo had 589.5. Tanzania is followed by sixioret of Seychelles, Mauritius,
Swaziland, Kenya, Botswana, and Zanzibar which abm@/e the SACMEQ Ill mean
of 511.8. Midlands and Masvingo had mean scores38f1 and 516.3 respectively
while Zimbabwe’s mean was 507.7. Therefore fouZmhbabwe’s provinces were
above its national SACMEQ Il mean of 507.7.

Mashonaland West's performance was above the ratperformance of Namibia
and South Africa, Mashonaland Central's performanees above that of Uganda
while Matabeleland North performed above Mozambigud Lesotho. Manicaland,
Mashonaland East and Matabeleland South had pefa®s above Zambia and
Malawi.

Zimbabwe’s overall performance is satisfactory asdenced by its provincial

performances compared with those of the fourtee@MBQ countries. Four of the
provinces are above the SACMEQ average performah&d.1.8 and are within the
performance range of the best seven SACMEQ cougntvidile the remaining six

provinces are performing at the same level as therseven SACMEQ countries in
the bottom level. There is room for Zimbabwe to ioye on this performance if its
economic situation can become stable and wouldlertabé Government to give more
financial support to its schools and the educadistem.

In Table 6.3 Mathematics and sampling errors in72@@r the ten provinces of
Zimbabwe as well as those for national Ministri€sSSBCMEQ countries have been
presented in descending order of mean scores.
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Table 6.3 Means and sampling errors for the pupN&thematics test scores for
SACMEQ lll countries and Zimbabwe Provinces

Zimbabwe Provinces SACMEQ Il Mean Scores SE Countries
1. 623.3 5,83 Mauritius
2. Harare 585.4 10.75

3. Bulawayo 577.2 12.96

4. 557.0 3.98 Kenya

5. 552.7 3.51 Tanzania
6. Midlands 551.0 21.15

7. 550.7 2.45 Seychelles
8. 540.8 2.39 Swaziland
9. Masvingo 531.7 16.28

10. 520.5 3.51 Botswana
11. 519.8 5.00 Zimbabwe
12. Mashonaland West 510.5 18.96

13. 509.5 3.23 SACMEQ
14. Mashonaland Central 500.0 6.10

15. 494.8 3.81 South Africa
16. Manicaland 488.3 11.68

17. Matabeleland North 486.7 12.52

18. 486.2 2.35 Zanzibar
19. Mashonaland East 486.1 5.67

20. 483.8 2.29 Mozambique
21. 481.9 2.92 Uganda
22. 476.9 2.61 Lesotho
23. Matabeleland South 474.5 16.71

24, 471.0 2.51 Namibia
25. 447.0 2.89 Malawi
26. 435.2 2.45 Zambia

SOURCE: SACMEQ (2007)

In Table 6.3, Mathematics and sampling errors i@72@or the ten provinces of
Zimbabwe as well as those for national MinistriésSSBCMEQ countries have been
presented in descending order of mean scores. Timbabwe’s mean score for
SACMEQ Il Mathematics score was 519.7 while theCBAEQ III Ministries mean
was 509.5. This means that Zimbabwe's mean waseabotw SACMEQ Ill mean
score. Zimbabwe occupied the sixth performance tiposiamong the fifteen
participating Ministries. Four Provinces, two unband two rural performed above
the Zimbabwe mean score of 519.7 and the SACME@dan score of 509.7. The
two Zimbabwean (urban) provincedarare and Bulawayo were just below the best
performing nation, Mauritius that had a mean averafj623.3 and were above the
second and third best performing nations, KenyaTardania.

Midlands (rural province) was above the performanaeSeychelles and Swaziland,
while Masvingo (also rural) was above the perforogaof Botswana. The remaining
six provinces performed below the SACMEQ IlI meaMashonaland West and
Mashonaland Central were above the performanceoothSAfrica. Matabeleland
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North and Manicaland were above Zanzibar. MashoaBast was better than the
mean averages of Mozambique, Uganda and Lesothabilaland South was better
than Namibia, Malawi and Zambia.

These data show that there were wide variationgenmiormance between urban and
rural provinces, ranging from Harare with 585.4 Matabeleland South with the
lowest mean score of 474.5. The four better peiffognprovinces among them, the
two urban provinces had better teaching and legrpirovisions than the last six
provinces. The differences in performances are ubigaly caused the levels of
resources provisions among the provinces and wittérschools. The question to ask
now is, which teaching and learning materials hanhes influence on the pupil’s
performance in the in both the Reading and Mathiesiakills — in the SACMEQ Il
project?

6.3 Teaching and learning materials and their relationship with the pupils
achievements in the SACMEQ tests.

Provinces got different scores in Reading and Matt&s achievements as already
shown by the results in Table 6.1. The questioseatias to why some provinces
performed better than others. General observatiomghat schools in prime areas of
development especially in urban areas where papéslikely to come from homes
where parents care about their children’s educaéinsure that the pupils are well fed,
try to help them with their learning as soon as larpossible, show interest in their
children’s school work and assist school throughula payment of development
levies are likely to make better achievements imostwork. This situation is evident
in the two urban provinces of Bulawayo and Harahgctv had better provisions than
the other eight rural provinces. The pupils in tlve urban provinces did better than
their counterparts in the rural provinces. Theraasdoubt that pupils in most rural
schools do not get adequate resources and suppertiieir parents and consequently
their learning is not as good as that of pupilariban areas.

It is put forward that school that have high achi@ents are well equipped, the
schools that have ample space, places to sit aitel far every pupil in the classroom,
text books for every pupil and plenty of readirtgdiry books, ball point pens, pencils
and supportive learning materials for all the paipithieve better results, (Fuller, 1965
and Ross & Posthlewaite 1992). There is also ndithat in most cases pupils who
are doing well have good teachers, but this stodk the professional qualifications
of the teachers in Zimbabwe as a controlled vagialihce 86 percent of the primary
school teachers were suitably trained and qualifiinistry of Education 2007)
Therefore from that argument most schools are asdumhave allocated the Grade 6
classes to qualified and trained teachers. The B#j89d Assessment survey showed
that Harare and Bulawayo provinces had however wedllified and experienced
teachers unlike in the rural provinces that expeeel high teacher turn over as these
teachers were always seeking for chances to tratssteetter schools especially into
the urban communities. The focus of this study wasthe provision of the basic
teaching and learning resources and how they kedylio be related to the pupil’'s
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performance in the SACMEQ project. So far it hasrbestablished that pupils who
had better resources performed better than thosehati limited or no resources.

Table 6.4 below shows how the pupil’'s performedhia reading skills in relationship
to the availability of the classroom resources.

Table 6.4 Reading mean scores of pupils that had /did noe hhe resource
materials.

Teaching /learning Mean score for Percentage % - Mean score for Percentage for
resources YES (Having) YES Not having No- Resources
Sitting Place 516.4 90.0 428.6 10.0

Writing Place 515.7 86.6 454.3 13.4

Text book- Reading 518.9 80.7 463.5 19.3

Text book Mathematics 515.6 76.2 475.9 13.8
Teachers table 508.8 70.1 507.2 29.9
Teachers chair 511.2 67.8 500.6 32.2
Teacher chalkboard 507.5 76.9 508.2 13.1
Access to maps 512.1 51.3 502.6 48.7
English dictionary 512.5 50.1 502.6 49.9
Teachers guide -English 513.9 53.9 500.4 46.1
Teachers guide -Maths 511.7 53.9 503.1 46.1

Tr- Geom -instruments. 546.9 65.0 504.9 35.0

Class library book/p ratio  506.3 48.6 509.1 51.4

Zimbabwe SACMEQ Il 507.7

SOURCE: SACMEQ (2007)

Table 6.4above, shows the performance of the pupils whothadesources and those
who did not have. It is interesting to note thatept for having teacher’s tablesda
class libraries, the rest of the pupils who hadrédsmurces had mean scores above the
Zimbabwe mean of 507.7. None of the pupils who dat have the resources
performed above this national mean. Pupils whoaehirs had access to the use of
Geometrical instruments (65 percent) had the higimesn score of 546.9 while the
35 percent whose teachers did not have access iodttuments had a mean score of
504.9. Pupils who had use of own or at least spamading textbooks (80.7 percent)
had a mean score of 518.9 while the 19.7 that didhave the readers at all had a
mean of 463.5. On availability of own sitting pla®® percent of the pupils had own
sitting places and their mean score was 516.4 @rmkdcent of the pupils who did not
have some sitting place or else they were sittinghe floor had a mean score of
428.6. The provision of class libraries althoughyweecessary for the reading lessons
showed that the pupils who did not have library ksoperformed better than those
who had with mean scores of 509.1 and 506.3 ctispéy.

As for the textbooks the situation, the percen@ig®0.7 for having one was accepted
as long as the pupils had some books for own useene sharing with other pupils.

The situation for those not having a textbook (88cent) was where the pupils did
not have one at all or where only the teacher haatebook.
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These data show that there is some strong relaiprietween the provision of the
teaching and learning materials and the performahtee pupils in the Reading tests.
Pupils with the provisions performed better thaosth without. In other words these
achievements in reading test are related to theigiom of the teaching and learning
resources.

SinceZimbabwe had not taken part in the SACMEQ Il projec2000, on re-joining
the study in 2007 the country obtained the Mathasabean score of 519.8 while the
SACMEQ Il score was 507.7. The table below shoew lthe pupil’s performed in
the Mathematics tests and how their performancesedated to the availability of the
benchmark classroom resources.

Table 6.5Mathematics means scores for pupils who had /dichave the materials

Teaching /learning Mean score for Percentage Mean score for Percentage
resources YES (having) % - YES No score for No
Resources Resources
Sitting Place 527.5 90.2 449.7 9.8
Writing Place 526.7 86.6 475.1 13.4
Text book- Reading 528.5 80.6 482.5 19.4
Text book Mathematics 525.3 77.1 501.8 229
Teachers table 519.3 69.9 526.3 30.1
Teachers chair 520.6 67.8 518.7 32.2
Teacher chalkboard 518.7 77.8 521.3 22.2
Access to maps 519.7 51.3 520.2 48.7
English dictionary 512.7 50.2 502.7 49.8
Teachers guide English 520.8 53.9 518.9 46.1
Teachers guide Maths 519.9 53.9 519.9 46.1
Tr- Geom -instruments. 519.9 68.2 518.2 318
library —book/pupil ratio 519.4 48.5 521.4 51.5
ZimbabweSACMEQ 519.8 - -

SOURCE: SACMEQ (2007)

Table 6.5 shows the performance of the pupils wdd the resources and those who
did not the resources in the Mathematics test. @dlge the pupils who had the
resources performed better than those who did aneg.HFor example 90.2 percent of
the pupils who had own siting places had a mearesa527.5 and the 9.8 percent
without the sitting places had a performance of. 44Bupils with Reading text books
(80.6 percent) had the highest mean score of 528ifie the 19.4 percent who did not
have the reading text books had a score of 482.5heaviathematics text books, 77.1
percent of the pupils having the textbooks had @esof 525.3 while 22.7 percent
without the textbooks had a score of 501.8. Howa@vesome cases the performances
of those who had the resources is not very diftefirem those who did not have. For
example on teachers’ table, 69.9 percent of pupildassrooms whose teachers had
the tables had a score of 519. 3 while 30.1 penvbpse teachers had no tables had a
mean score of 526. 3. This shows that maybe tlehées table may not have much
relationship with the pupils learning achievemeRispils who had some library books
had a mean score of 519.4 while those without haidtzer score of 521.4.
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50.2 percent of the pupils whose teachers had sitaesdictionary had a score of 512
.7, while 49.8 percent whose teachers did not hbgetables had a mean score of
502.7. Pupils whose teachers had access to geoatdtrstruments had a mean of
519.9, while those whose teachers did not havesadeethe instruments had a score
of 518.2. In some of these cases the performariagbe @upils who had the resources
and those who did not have are almost the sameseltata show that maybe the
provision of some resources such as the teachdie, t&English dictionary,
Mathematics teachers guide, teacher’'s geometnisaiuiments, and library books may
have little influence on pupil’'s achievements tedthough they are very essential in
the classroom. The rest of the provisions showatittiey had some close relationship
with the achievements as pupils that had the ressuhad better scores than those
without.

Pupils whose provinces had high levels of the basources performed better in both
the Reading and Mathematics tests. Harare and Bylavprovinces that had the
highest levels of resources in almost all the ade@dsiot only perform above the other
eight provinces but performed above all the SACMte@ntries in the SACMEQ Il
Reading. They also came second and third after ilzgithe best performing nation
in the Mathematics skills. There also seem to berdar trend between the provision
of the resources and the performance of the pupitke SACMEQ tests and in the
Grade 7 National examinations (Discussed in Chaptehat Provinces that had more
resources are equally performing better in the éwaluation assessments. There are
strong relationships between schools having maseurees that are linked towards
meeting the norms of the benchmark provisions ameasing achievements in
Reading and Mathematics tests. Schools and comiesinieed to work towards
meeting the resource provisions as specified ibdmehmark standard list.

The Ministry’s benchmark list provides the essénteans for each classroom and the
required numbers of items can be identified, hetheeunit costs can be established
and therefore the total amount of money can alstabmilated to establish the budget.
Where insufficient money exists, the ministry sltbobnsider giving the provisions to
those schools with the most need first.

However the Ministry need to shoulder its full respibility and consider increasing
more financial support to these poor schools thaimg them equal amounts as are
given to the better and developed urban schooée Basic education for all may be
more pronounced through more Government contribatido the poor local
Authorities’ schools.

In terms of the Reading and Mathematics achievesnetimbabwe’s achievements
were below the expected levels. The national meanesof507.7for the SACMEQ

[l Reading tests and mean score5df.7 for the Mathematics tests can easily be
raised if the schools get the necessary teachiddesmning resources. Efforts should
be made to engage the Donor communities to asstsiei provision of text books to
all the schools. The primary school curriculum nzso need to be revisited in an
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effort to improve the syllabuses in line with thend’s modern developmental trends
and changes in the dynamic and ever changing godist of the national syllabi
had not been revised since the past decade or so.

Conclusion

The chapter has shown how the Zimbabwean provipssormed in both the
Reading and the Mathematics test in SACMEQ IIl. Teels of performance varied
according to the levels of materials provided. Rroes that had more resources had
better achievements than those that had limiteduress. In other words, there is
some correlation between resource provisions angilgpuachievements in the
SACMEQ tests. Pupils in provinces that had highepprtions of resources had
better performance scores, while also those withi tesource levels had lower
performances scores. All the resources listed @ kibnchmark table have some
positive influence on the pupils’ achievements athbthe Reading and Mathematics
tests. The performance of the individual provinaese also compared with those of
the fourteen SACMEQ countries and found to be nooriess on the same level with
the SACMEQ Ministries. Provinces with more resogrperformed on the same level
with the best SACMEQ Ministries while those witmlted resources were also on the
same level with the lowest performing SACMEQ Miniess.

The conclusions and recommendations of the stuglynaide in the next chater.

58



Chapter 7 CONCLUSIONS AND RECOMENDATIONS

The purpose of the study was to establish the ahidity of the basic classroom
resources and assess whether they had some rehagiorwith the pupil's
achievements in the SACMEQ Il Reading and Mathérsdéests.

The literature review enabled the researcher tn ganore informed insight into the
problem under study. The review promoted a basi® fivhich the data were analysed
and interpreted. The objectives of the study wemmgared with the findings and
conclusions were drawn on how much and in which mearthe goals of the study
could have been achieved.

7.1 Summary and recommendations

In summary, it is commendable that Zimbabwe madergmessive progress since its
independence in increasing the enrolments in sehsol that the requirements of
‘Education for All' could more or less be achiev@&lt some of the conditions in the
schools outside the big cities of Harare and Buleaave much to be desired that is,
if the children enrolled are to learn and not jlisted on the register as attending
school.

The results of this study indicate that there aablems in the provision of teaching
and learning resources in the primary schools sysiéhere are schools without the
basic benchmark standard amenities, equipment @oaliss. There are instances of
pupils not having their own text books, exerciseksoand ball point pens to write
with. There are schools without the necessary tloalids, chairs and teachers guides
in their classrooms. In other words the resourd¢esi@st schools did not meet the
Ministry’s set benchmark standards. The resourcesabso not equitably distributed
among and within the Provinces. In this respe,pthpils’ achievements were rightly
found to vary in relationships to the materials yilled across the provinces.
Provinces with more resources had higher achieveswnes than those with fewer
resources.

In terms of Reading and Mathematics achievemertsbabwe’s achievements were
slightly above the SACMEQ Il mean set levels of 5T08e national mean scores of
509.7for the Reading tests was below the SACMEQ Ill mseore o611.8and for
the Mathematics tests mean score5p.8 was above the SACMEQ Il score of
509.5The Zimbabwe carasily improve its Reading and Mathematics perfowceaf
the schools can get the necessary teaching amingaresources. There are strong
relationships between having high levels of resesi@ schools meeting the norms of
the benchmark provisions and increasing achievesnentboth the Reading and
Mathematics tests. Where there are limited or repusces the pupils had low
academic achievements. This showed that theresisoag correlation between the
level of provisions and the pupil’'s achievementdath the SACMEQ Reading and
Mathematics competences. Both the urban and everotwhe rural provinces that
had high levels of the basic resources performétbm the SACMEQ project and

59



also in the National assessment tests. Harare aavByo provinces that had the
highest percentages of resources in almost alitbas did not only perform above the
other eight provinces but performed above all S #®&CMEQ countries in Reading
and also came second and third after MauritiubenMathematics skills. This result is
clearly indicating that the rural Provinces carogsrform much better if they can get
the necessary teaching and learning resources.irfeumdodalities for providing
resources to these poorer schools should be fatipbtained, the resources need to
be distributed equitably to both the rural anddme poorer urban schools.

In terms of inputs, it is clear that the appromriauthorities should now take action
and strive to provide sufficient numbers of;

» Sitting and writing places in each classroom

* Text books for Reading and Mathematics for eachl pup

» Teachers’ Guides for both Reading and Mathemadictetichers

» Exercise books, note books and other necessanpgvritaterials and,
* Adequate writing and sitting facilities for teact@n each classroom.

As for the inputs, the Ministry’s benchmark lisbpides the essential items for each
classroom and hence the required numbers of item<pe identified. The unit costs

can be established and therefore the total amdumooey for drawing up a budget

can also be calculated. For example the resulte Baewn that 90.0 percent of the
Grade 6 pupils had own sitting places that mean@ fércent did not have sitting

places. A unit cost of each sitting place, a beacta chair can be calculated and
multiplied by the total number of pupils (10.0 pamt) who did not have the sitting

places. All the resources with shortfalls to thedkemark standards can be worked
out, priced and included on the annual schools éitinig plans for implementation.

It has also been established that the eight langeBl Provinces are less well off in
the provision of the resources than the two urb@viRces of Harare and Bulawayo.
It known that Schools belonging to the Rural Colsnare least provided for and are in
need of more support. In this case it means thahalRural Council - Responsible
Authorities need to make some conceited effortenjorove the overall levels of the
resource provisions of all the benchmark items hiaat short falls in their schools.

In order to support the provision of the basic male into the education system, it is
therefore recommended thahere there were major variations in the provistdn
resources among Provinces, the Ministry should thkenecessary responsibility to
correct the situation at the National level. Andiene there were variations among
schools in a Province, the Provincials Directorateould work with the local
Authorities’ and School Development Committees tp and correct the varied
learning situations in the individual schools.

60



7.2 Recommendations

The Ministry should therefore seriously considerplementing the following
recommendations in an effort to improve equityhe provision of the teaching and
learning resources and quality in the learnindliitsaschools.

1. The Ministry’s Quality Assurance Division shoulchséive all Primary school
Heads on what SACMEQ project is all about. Schoea#ts whose schools
provided data for SACMEQ Il data did not know wHaBACMEQ was all
about.

2. The Ministry’s Policy, Planning, Research and Depetent Division should
review and publish benchmark standards that armeédo be reasonable for
the proper functioning of all the primary schoaistihe country. Each school
should be given a copy of the benchmark standdirégpears most Schools
had not been given this report after the recommigmddrom SACMEQ I.
Therefore the Provincial School Inspectors shouldnitor and report on
progress made by individual schools in providing ttcommended basic
Benchmark resources.

3. The Provincial Education Officer; Planning and istrict School Inspectors
should carry out audits of all the schools and tifieschools without the basic
teaching materials and classrooms furniture withieav to redressing the
situation. Priority lists of schools in greatesedeshould be drawn in all the
provinces. The Provincial Planning sections shobél tasked to collect,
compile the data and distribute the data for usetibnal level.

4. The Ministry should give priority in resource al&on to the rural Provinces
in terms of the teaching and learning resourcesbfuth the teachers and
pupils. The Donor Community and the Ministry Oféits should work together
in the distribution of the resources to the mosedeing schools. The Finance
and Administration Section and the Human Resouf®estions should be
responsible for implementing this recommendation.

5. The Ministry should launch a campaign to encoursg®ols to have library
books for use by all the pupils. This may be in tbhen of special library
books provisions to all the schools that do notehthem or set up cluster
library centres to serve clusters of schools in theal Provinces. School
Heads, School Development Committees and all thep&tesible Authorities
should be sensitised to take this recommendatioiousty. The Education
Service Section (Curriculum Development unit) ahd District Education
Officers should be responsible.

As the writing of this report was progressing, @swery pleasing to learn that all the
primary schools in Zimbabwe were receiving basit teooks for the four main
primary school subjects from a UNICEF Textbook Becbjon a one textbook per pupil
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ratio. A highly commendable effort had been madeUNICEF (Harare) and the

Ministry of Education to mobilise funds throughetfieducation Transition Fund
(ETF) to the tune of US$50 million donor programfoe the purpose of improving

the quality of Education in Zimbabwe Primary sclsogéee - Annex 3). The project is
set to have delivered the text books to all theostshby the end of 2011. Similar
effort efforts should be made to mobilise fundstfee provision and improvement of
the basic classroom furniture and the general detgpoonditions in all the primary

schools. This is a good example of good collabonatietween the Ministry and the
donor community hopefully by the Ministry after «idering some of the

recommendations made after the SACMEQ | Repor98b1l

7.3 What could have been done better as part of this research?

It is noted with concern that this report is nowtien three years after the data were
collected in 2007. Efforts should have been madmitopile, publish and circulate the

report at least within two years from 2007. Scha@asld have made better use of the
report as they are preparing pupils’ learning far next SACMEQ 1V project.

What further research could be done?

Now that all the Primary schools in Zimbabwe hawerb given Text books and
stationery from the donor community, (Annex 3) bwd be very interesting to find
out how the schools will perform in the next SACMEQ project. The new results
will be interesting if they will show that the perfnance will have improved due to
the improvement in the provision of the classroeaching and learning resources.

If the text books provision would then be taken aasontrolled factor, teacher
gualities, teacher management support and famidkdraund could be interesting to
research on.

Other researchers should look in the relationstl@pvbeen teacher’s qualifications,
experiences and pupils achievements in relationghiglistributed resources. The
research should attempt to establish the areasevibachers would need to be staff
developed in. Parents’ educational backgroundsemotiomic status of the families
may also be assessed in relationship to the pwgalsevements.

The report showed that urban provinces had moreuress than the rural ones.
Further studies could also be done to establishrélseurces variations and their
relationships with pupil’'s performances among séhdilyy Responsible Authorities
and within schools in Provinces
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Annex 1: The Provinces of Zimbabwe as at 2007
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The Zimbabwe Political and Educational Provinces their Cities are as follows;

Provinces Provincial Cities
1. Bulaway: Bulawayc

2. Harare Harare

3. Manicaland Mutare

4. Mashonaland Central Bindura

5. Mashonaland East Marondera
6. Mashonaland West Chinhoyi
7. Masving( Masvingc

8. Matabeleland Nor Lupane

9. Matabeleland South Gwanda
10.Midlands Gweru

Bulawayo and Harare are the two

urban provincespther 8 are largely rural.
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Annex 2: Primary schools Enrolment totals by Provires in 2010

Province Grade: Grade Grade Grade Grade Grade Grade Specia Total

2 3 4 5 6 7 Class
Bulawayo 15487 15123 15167 14999 14241 14522 13666821 105026
Harare 37061 36879 36978 36437 34106 33194 31452 62 22 248369

Man-lanc 8494« 6137: 5924: 56251 5401¢ 5303t  4889¢  243:Z 42019:
Mash Cer  4892( 4059: 3788¢  3467( 3294t 3155« 2735¢  206¢ 25598¢
Mash East 50856 44072 42737 38805 38410 38611 3666042 291199
Mash West 62821 51640 49127 44488 43800 42653  385@B85 335921
Masvingc 80251 5630¢ 5171¢ 48221  4634¢ 4649t  4216¢ 506z 37657¢
Mat Nortk  3604( 2791t 2720¢ 2548t 24800 23747 2096¢  185¢ 18800¢
Mat South 26447 23281 23583 22123 21084 21499 19750632 159399
Midlands 68169 58108 53280 49339 47393 47487 41098788 366662

Grand 511002 415284 396928 370821 357144 352792 320534122 2747321
Total

Source; Ministry of Education Statistics March(210

The table shows the drop out of pupils betweensekdy provinces. The actual
percentages were not calculated but the 2010 eardfrare used to show the drop out
trends in the education system.

The Primary education system covers years 6 — #i2isaa seven year programme.
There is automatic promotion from one grade to lamotThe primary completion
rates have been decreasing from 72.1% in 2000.2%68 2006 and further down to
59% in 2008. The decreases could have been a#tdliatthe economic hardships the
country was experiencing.

The national transition rate from grade seven tanfone has been ranging between
67% and 72 % from 1995 up to 2009.

The 2010 Zimbabwe Primary school enrolments areysed to give a broad picture
of how school children drop out between grades. Jtatistics are meant to express
the concern that withoditee and compulsory primary education many children drop
out of schools and remain out of school at thedemges of between 6 and 14 years.
If the global EFA goal of having all children intemls by 2015 is to be achieved,
then Zimbabwe should take stein measures to tradebeing back to school all the
children who fall by the way side at least up te &md of primary education.

The situation in Zimbabwe schools as assessedebRdipid Assessment Survey in
2009

Textbooks

The survey noted that; from 2003 the number of text books in the primariaols
started to decrease significantly.
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In 2009 the only text books that had recorded sdnueease were those for
Mathematics which were very low in 2003.

English and Ndebele/Shona text books were decreasiite drastically.

Adequate of Textbooks in per cent in Sample Ral Primary Schools 2009

Text books Range ofi&at
1.1-1:2 1:3-1:4 1:5-1:8 1:9 and No
above textbooks
English 26.0 14.0 18.9 31.4 9.7
Ndebele 19.¢ 11.¢ 11.¢ 41.2 15.4
Shona
Mathematic 22.2 15.¢ 17.5 37.C N

Source: Ministry of Education Rapid Assessment 8yr2009.

From the above table only 26% of the rural schdwd adequate text books for
English 19.9% for Local Languages and 22.2% forhdatatics in the ratio of 1.1 and
1:2. This means that almost 80% of the rural scheelded more text books.

Availability of textbooks in the schools in the gale differed markedly according to
whether schools were rural or urban. The tabler@lstiows the text book situation in
urban primary schools

In the urban primary schools which had adequatdboek with ratios of between 1.0
and 1.2 were 40.6% for English, 42.9% for Local duaeges and 37.3% for
Mathematics. These percentages are higher thare tfarsrural schools, which
averaged at about 20%.

In its conclusion the Rapid Assessment Survey (B@@€e the following
observations;

» the differences between the privileged schools thrddeprived schools have
widened considerably exacerbated by the abilitghef rich to pay for better
qgualified and more experienced teachers, more agiterbteaching and
learning materials.

» The children of less affluent parents often cowtl afford to supplement their
teachers’ pay substantially, (during 2007 to 20M@)e getting less quality
education.

« Recommended the Ministry to establish and maintaasonable levels of
professional and academic standards at all theossho
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Annex 3: New lease of life for Zimbabwe’s Primariaal children
STAFF WRITER - Apr 08 2011 15:34

Thirteen year old Sarah Motsi (not her real narseyriting her Grade 7 examinations
this year and has high hopes of passing. She want&come a doctor when she
finishes school. A few months ago Sarah would reehharboured these ambitions at
all as shortages of textbooks and stationery miadi€ficult to study at home and learn
in class. “Our teacher had the only textbook in cass and this made learning very
hard for us,” recalled Sarah.” | remember in Grdgd failed my end of year
examinations because | couldn’t write fast enodggch time | was finishing off the
first part of the exam, the teacher was alreadyiegat. | failed because | wasn't able
to write fast enough not because | didn’t knowahewers to the questions.

| wanted to quit, | thought school was very hamgut for Sarah, the new lease of life
given to the education sector through the Educafioansition Fund (ETF)
programme, has revived her desire to use educttibetter her life. Under the ETF
programme, the Ministry of Education, Sport, ArtedaCulture, in partnership with
the United Nations Children’s Fund, has overseenpitoduction and distribution of
more than 13 million textbooks and stationery topsimary schools in Zimbabwe
allowing children like Sarah to realise their fpitential.For the past six years of their
primary education Sarah and her classmates haverierped the collapse of
Zimbabwe’s education sector first-hand. They hadidea until a few months ago
what it meant to own and read from their own tegtboVNith a weakened economy
and political challenges Zimbabwe’s education ta@kuge blow. Challenges in
school funding meant that many schools had no faadsly textbooks and learning
materials decreasing the quality of education irstrsrhools. For Sarah this had
meant sharing one textbook with as many as 15 stheehaving the teacher read for
them from the only textbook in the class. In f&i% of all primary schools did not
have a single textbook in English, Mathematics, rdhoand Ndebele.

The ETF is a $50 million multi-donor programme whipools resources with the
singular purpose of improving the quality of Zimkbabs education through the
provision of learning materials including textbopkapplies, capacity development to
School Development Committees (SDCs) and techmissistance to the Ministry of
Education Sport Arts and Culture. The financiglgart comes from the governments
of Australia, Denmark, Finland, Germany, Japanhsdands, New Zealand, Norway,
Sweden, the United Kingdom and the United Statestla European Commission.

The ETF is managed by Unicef. “The ETF is arguahé/most effective joint venture
between the Government and the Donor Communityedime Global Political
Agreement was established,” said Education, Spots,and Culture Minister David
Coltart “In a remarkably short space of time, vawdndistributed 13 million textbooks
to primary schools and before the end of 2011, wiedeliver another batch to
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secondary schools. This has been achieved thraughkceptionally good working
relationship of the Ministry of Education, Sportit$\and Culture, Unicef and the
donor community.” By April 2011, every Zimbabweartinpary school child will have
a complete set of core textbooks.

Since the distribution of the textbooks beganyasir at least 13 252 000 books have
been dispatched to 5 667 primary schools in thatrpu A further 2 million books is
being distribution in April, bringing the total b million textbooks and ensuring all
children have access. ETF has already begun bgdgan pupil/textbook ratio from
15:1 to 1:1 in all primary schools across Zimbabkenefiting more than 2,8 million

pupils.

“As Ministry of Education, Sport, Arts and Culéuwe are very pleased with the
difference that these resources have made to Zwsdjabeducation sector,” said
Stephen Mahere, Permanent Secretary in the Minisimicef Country Representative
Peter Salama believes the ETF is a good found&tiothe recovery of Zimbabwe’s
educations sector. “Over the past decade and aggmest odds, Zimbabwean
communities managed to keep their children in schad maintained high national
enrolment, despite a declining economy, rising yslegment, an orphan crisis and an
under-resourced education sector,” said Dr. Salditee ETF is the first large scale,
external support to the education sector in thé d@sade and it has managed to
provide much needed learning resources to evermga?yi School in the country. With
these much needed resources | think Zimbabwe’'sagidmcsector is on the road to
recovery. Over the years we have witnessed a @eitliGrade 7 pass rates from 53%
in 1999 to 39% in 2009 and we know that almost 5if6rimary students are not
going on to secondary school.

Within the next months the ETF is expected to miowe its second phase with the
distribution of textbooks to Zimbabwe’s secondachaols and continue to support
the strategic priorities of the Ministry of Eduaatj Sport and Culture. These priorities
include Water and Sanitation in schools, “Secondr€k” opportunities for children
out of school, review of the curriculum and schgi@nts to ensure access of Orphans
and Vulnerable Children as well as children witb@pl needs to school.

Extracted from the Zimbabwean Herald on April 820
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